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Let’s start by being honest. Most students (and teachers) hate to study grammar because they find it to be confusing and thus basically useless. I understand and sympathize with that feeling. You have probably been told, over and over and over again, that subjects must agree with verbs. In practice, with few exceptions, you already do that. But can you identify subjects and verbs in the first place? If you can’t you may make mistakes. Thus most of the grammatical rules that you have been taught are fundamentally useless. We are going to take a different approach. KISS will help you learn how to identify the subjects, verbs, complements, adjectives and adverbs, prepositional phrases, and clauses in any text, including your own writing.
A subject can be identified by asking “who?” or “what?” before a verb. A complement answers the questions “who?” “whom?” or “what?” after a verb. For example,
Bill and Mary love ice cream.

“Love” is a verb, so if we ask “Who loves ice cream?” the answer is “Bill” and “Mary,” so they are the subject of “love.” If we then ask “Bill and Mary love what?” the answer is “ice cream,” so “ice cream is a complement:

Bill and Mary love ice cream (C).

The example is very simple, but if you learn the process, you will find that you can identify subjects, verbs, and complements in very complicated sentences.

Once you can do that, most of the rules you have been taught will make sense (or be recognizable as nonsense). In the process, you should also begin to understand why some grammatical errors are serious, some are minor, and some are not errors at all. You will also be able to understand a fair amount about the stylistic differences in writing. To do all this, however, you will have to put in some time and effort, and you will have to do all of the exercises when they are due.

KISS Grammar is different from any other grammar that I know of. It is not just a grammar; it is an explanation of how our brains decode and code words into sentences. Thus it is a study on how our minds work with language. If you are attached to the web, you can look at the KISS Psycholinguistic Model. Almost everything in KISS is based on this model.

The KISS Approach is cumulative. You will begin by learning to identify S/V/C patterns, then KISS adds adjectives, adverbs, and prepositional phrases. Then, since every S/V/C pattern is the core of a clause, you will find that your ability to identify S/V/C patterns will make it much easier, and much more meaningful, to identify clauses. We will look at other grammatical constructions, but the point here is that you really have to master these constructions in sequence. If you cannot identify S/V/C patterns, you will probably be totally lost when we get to clauses.
In essence, you have a choice. The sooner you put your mind to these lessons and exercises, the easier the later ones will be. As in a famous commercial, “You can pay now, or pay later.” Paying later, however, means that you pay more and get less value. Students who do not keep up can take forever to do some of the later lessons and still do very poorly on them.
How This Book Works

The objective of this book is to enable you to identify most main and subordinate clauses in anything you read or write in one year. But as noted above, you have to learn how to identify several other constructions first. While you are doing this, the exercises will give you the main and subordinate clauses in the sentences. The following examples are from Walter Crane’s version of Beauty and the Beast.
His sons, [who had come from the forest to meet him,] declared [that they would go to the Beast instead]. |
Brackets [ ] surround a subordinate clause. That means that there is a subject / verb pattern in it, and you will be expected to underline subjects once, verbs twice, and complements “C.” A vertical line is put at the end of every main clause so there is a subject / verb pattern (that is not within brackets) that you should identify before each vertical line. You are expected to basically ignore words in a small bold font because they may confuse you. 

When you are working on just identifying subjects and verbs, your answer should look like:

His sons, [who had come from the forest to meet him,] declared [that they would go to the Beast instead]. |
Note that in this sentence the main clause subject and verb are separated by a subordinate clause.

When you are adding prepositional phrases to your analytical toolbox, KISS puts such phrases in parentheses (  ). So your answer would look like:

His sons, [who had come (from the forest) to meet him,] declared [that they would go (to the Beast) instead]. |
The next example is much more complex. In the exercises it would look like this:

[When she had passed some weeks with her family,] Beauty found [that her sisters, [who were secretly vexed at her good fortune,] still looked upon her as a rival, and treated her with coldness]. |
In working on prepositional phrases your answer should look like this:

[When she had passed some weeks (with her family),] Beauty found [that her sisters, [who were secretly vexed {at her good fortune),] still looked (upon her) (as a rival), and treated her (with coldness)]. |
This may look difficult, but you will be able to do it, if you do all the exercises that your teacher gives you before you get to such complex sentences.

When you get to exercises on the identification of main clauses, the vertical lines will disappear—they become your responsibility. The same applies when you get to subordinate clauses. All the exercises have specific, numbered directions. You’ll find exercises easier to do if you follow the sequence given in these directions.
I suggest that you look at the homework as a series of puzzles that will help you learn how to consciously understand the codes of sentence structures.

—Dr. V.

Unit 1 - Subjects, Verb, and Complements

Identifying Subjects, Verb, and Complements
Subjects and finite verbs are the most important part of any sentence. Thus it is essential that you learn how to recognize them. In essence, a “subject” names something (i.e., it names the “subject” of the sentence), and a verb makes a statement or question about that subject. In the following table, subjects are in green and are underlined once; finite verbs are in blue and are underlined twice. Note that many finite verbs consist of phrases (several words that work as a group). 
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	To find a subject, you ask a question with “Who or what” in front of the verb; to find a complement, you ask a question with “whom or what” after the verb.


	Birds fly.

Do birds fly?

April is the cruelest month (C).

Is April the cruelest month (C)?

Bert likes baseball (C).
Does Bert like baseball (C)?

We will be studying grammar (C).
	The little words are the most difficult (C).
Sarah was going to the museum.

Firefighters must be very brave (C).
Swimming can be good exercise (C).
Jane will have to work on Friday

The book was written by a child.

Pizza (C) he hated.


Remember that complements must answer the questions “Whom?” or “What?” They cannot answer questions like “When?” “Where?” or “How?” Sometimes, such as in “Birds fly.” there is no complement. Sometimes, as in “Pizza he hated.” the complement can come before the subject and verb.
The Importance of Identifying Verbs
Once you can identify the verb, you can find the subject by asking a question—“Who or what + the verb?” To find the complement, you simply make another question by putting “Whom or what” after the verb. You may have some trouble identifying verbs, but after this lesson I expect you to remember that:
[image: image75.emf]

“Am,” “is,” “are,” “was,” and “were” should always be underlined twice.
Directions for this unit: Underline subjects once, verbs twice, and label complements “C”.
Single Word Verbs

Name: ____________________________ 
Ex. 1.1 – From Felix Summerly’s “Little Red Riding Hood”
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Note: Some clauses have more than one verb or complement. They are compounds. You’ll get more practice with them later.

1. Little Red Riding Hood felt almost sure [it was the wolf]. |
2. “I am afraid, dearest granny, [that your cold is worse this morning].” |
3. She trembled from head to foot | — at last she muttered in a whisper, [C “Granny, what large teeth you have!”] |
4. So Little Red Riding Hood entered, | but it struck her ear, [that her Grandmother’s voice was very hoarse this morning]. |
5. The sly wolf said, [C “Are you alone, madam?]” |
6. All her young friends were very fond of her, and were eager to do any thing to please her. |
7. She stopped herself, and said, [C “Granny, what large ears you have!”] |
8. So he rushed in and flew upon the bed, tore the grandmother out of it, and ate her up in a few minutes. |
9. [When she had time to spare ] she attended to her garden, [out of which she often gathered a few herbs for her father’s supper]. |
Name: ____________________________ 
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Ex. 1.2 - From The Wind in the Willows, by Kenneth Grahame

1. The Rat knotted the horse’s reins over his back and took him by the head. |
2. [As they looked,] the sleepy little fellow stirred uneasily, woke, shook himself, and raised his head.|
3. He yawned, looked round, and then settled his head into his back again, [while the ruffled feathers gradually subsided into perfect stillness]. |
4. The Mole was busy trying to quiet the horse, [which he succeeded in doing after a time]. |
5. [If you feel [DO your house is a bit too big,]] you stop up a hole or two, | and there you are again! |
6. The Toad never answered a word, or budged from his seat in the road; | so they went to see [DO what was the matter with him]. |
7. “Oh, I am a smart Toad.” |
8. Toad has a new craze, | and it always takes him that way, in its first stage. |
9. The Rat saw [DO that they were in a sort of fore-court]. |
10. The first thing [we want] is a good fire. |
Name: ____________________________ 
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Illustration by Kate Greenaway
	“Helping” Verbs of Time


Some verbs “help” other verbs express differences in time or emphasis. The results are “verb phrases.” (A “phrase” is a group of words that function as a unit.)
	Past
	Present
	Future

	They were playing. 

Bobby was playing. 
Bobby had been playing. 
Bobby did play. 
Bobby has played. 
Bobby was going to play.
	I am playing. 
We are playing. 

You are playing. 

Bobby is playing. 
Bobby does play.
	I will have to play. 

You will play. 

Bobby will play. 
Bobby will be playing. 
Bobby will have been playing.


These helpers are usually forms of the verbs: 
	be:
	is, are, was, were, am, be, being, been

	have: 
	have, has, had

	do:
	do, does, did, done


Note that “will,” “going to,” and “used to” are also used as parts of a verb phrase: 

They were going to play baseball. 

Toni also used to play baseball.
“Had better” means “should” so in KISS we mark it as a verb phrase.

Tom had better do the homework (C) !

When you underline verbs, be sure to underline all the helping verbs in the verb phrase.
Name: ____________________________ 
Ex. 1.3 Identifying Verb Phrases from “Hansel and Grethel”

in My Book of Favorite Fairy Tales 

by Edric Vredenburg; Illustrated by Jennie Harbour
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1. You had better make the coffins for us. |
2. But Hansel used to stretch out a bone. |
3. “We thought [C you were never coming home again].” |
4. The crumbs of bread [which I have dropped] will show us the way home.” |
5. Thousands of birds had been flying about in the woods and fields. |
6. “Ah, father,” said Hansel, [C “I am looking at my white cat sitting upon the roof of the house, and trying to say good-bye.”] |
7. We are going to walk into the forest to chop wood. |
8. He sighed, and said to his wife, [C “What will become of us?] |
9. Then we will go to our work, and leave them alone, [so they will not find the way home again], and [we will be freed from them].” |
10. [When we are ready] we will come and call you. |
11. This Hansel repeated several times, [till his father said, [C “Hansel, what are you looking at,] and [C why do you lag behind?]”] |
Name: ____________________________ 
Ex. 1.4 From The Wind in the Willows, by Kenneth Grahame
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1. Mole, I am afraid [they are in trouble]. | Little Portly is missing again. |
2. I used to give them hot drinks, and supper too sometimes, [when I could afford it].|
3. Then I will go full speed ahead again, | and they can chase me [if they like,] for as long [as they like,] and as far [as they like]. |
4. The Banquet will be at night, of course, | but the invitations will have to be written and got off at once, | and you have got to write them. |
5. The Badger did not mind that sort of thing at all, | nor did he take any notice of elbows on the table. |.
6. “It is five or six miles to the nearest town, | and we shall just have to walk it. |
7. [When the hour strikes] I have no doubt [you will go bravely, and face all the trouble]. |
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	Modal Helping Verbs


As you learn to identify verb phrases, remember that the following words often function as “helping” verbs and are thus part of the verb phrase.  Don’t ask me why these verbs are called “modal” and others are not. I do not know. Our objective is to help you realize that these verbs are part of a verb phrase. (Dr. Ed)

	Can and Could
	They can see the parade (C) (from here).
But Samantha could see it (C) (from there).

	Dare
	Do they dare go {to the cemetery}?

	May and Must
	Charlie Brown may have seen the Great Pumpkin (C).

Charlie, you must not kick that football (C).

	Might
	You might see Venus (C) {on a clear night}.

	Need
	They need only ask (for help).

	Ought
	Bobby ought to practice more.

	Shall and Should
	Cinderella shall not go (to the ball}.

You should read more fairy tales (C).

	Will and Would
	Cinderella, you will go (to the ball).

A fairy Godmother would be a big help (C).


Name: ____________________________ 

Ex. 1.5 – Modal Helping Verbs from the Writing of 4th Graders
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1. My mom took me to a swimming lesson [so one day we can swim together]. |
2. I ran down the hall screaming [C “Come on guys,] | we need to leave!” |
3. I woke up my grandma and said [C “when are we going to leave!”] |
4. I was crying as loud [as I could]. |
5. She thought [C someone might be looking for it]. |
6. I think [C all kids should play some kind of sports]. |
7. I know [C it may sound hard to believe,] | but it’s true. |
8. The next thing [that happened yesterday] was [C the V.C.R. wouldn’t record a show [I wanted to watch]]. |
9. I was a little scared about swimming, | and I was [because I thought [C I was going to go all the way down in the pool]]. |
10. That is why [now I am used to moving places]. |
11. Do you want to have a sandwich with me, | but [if you do,] you must try that mustered. |
Name: ____________________________ 

Ex. 1.6 - From The Wind in the Willows, by Kenneth Grahame
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1. A careful inspection showed them [DO that the cart would travel no longer]. |
2. ‘We can not leave him here. |
3. “We must make a start, and take our chance, [Inj. I suppose]”. |
4. He could not bear to disappoint his two friends, [Adj. to “friends” who were already deep in schemes and anticipations]. |
5. Why did I bring you to this poor, cold little place, on a night like this, [Adv. to “did bring” when you might have been at River Bank by this time]. |
6. It is pretty nearly pitch dark now, anyhow; | and there ought to be a bit of a moon later.” |
7. We are an enduring lot, | and we may move out for a time, | but we wait, and are patient, | and back we come. |
8. [DO “I dare say [DO it is, ma’am!]”] responded Toad politely, [Adv. (time) to “responded” as he walked along the tow-path abreast of her]. |
Name: ____________________________ 
 “You” Understood as a Subject

In some sentences, “you” is the understood subject. In analyzing such sentences, write in the understood “you” as you underline subjects once, verbs twice, and label complements “C.” 

*You* catch the ball (C)!
Ex. 1.7 –Understood “You” from Heidi
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1. “Don’t take the child away. | Don’t take her from us.” |
2. “All right, but keep your word!” [said Deta warningly]. |
3. Brigida, tell me [C what she looks like].” |
4. “Take your things along,” [he commanded]. |
5. “Follow me now!” [Peter called out]. |
6. Then she said: [C “Look at the shutter over there]. |
7. “Be quiet!” [the uncle thundered]. | “Take her and ruin her. |
8. “Give me your hand, Heidi, and tell me [C where your grandfather is].” |
9. “Oh, come up and bring a sheet, [for every bed must have a sheet].” |
10. “Just wait one minute,” [he said, and went down to his own bed]. |
11. “Let’s go down then, [if we agree],” [said the old man, and followed close behind her]. |
12. But tell me [C why it screams so loud]?” [Heidi inquired].  

Name: ____________________________ 

“There” as a Subject
In some sentences, “there” functions as a subject. 
There are five people (PN) at the table.
Ex. 1.8 - From The Wind in the Willows, by Kenneth Grahame
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1. My hole is close by; | it is some time past noon, | and you are very welcome to [OP whatever there is].” |
2. There’s a sort of dell down here in front of us, [Adj. where the ground seems all hilly and humpy and hummocky]. |
3. They had not proceeded very far on their way, however, [when there was a pattering of feet behind them]. |
4. Everybody knows [DO that means [DO there are sardines about somewhere in the neighborhood]]. |
5. “There’s only one thing more to be done,” [Inj. continued the Badger]. |
6. Perhaps I should say [DO there is a moment— [Adj. when one must face disagreeable tasks]]. |
7. “And then there are well,—traps and things—[Inj.you know].” |
8. Out in mid-stream, there was a clear, narrow track [Adj. that faintly reflected the sky]. |
Mixed Exercises

Name: ____________________________ 
Ex. 1.9 Mixed Exercise from Heidi
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1. “Is there nobody [who can do it], grandmother?” |
2. “May I see Miss Rottenmeier?” [Deta asked]. |
3. “Will it be like that every day [when we are up]?” [asked Heidi, eagerly]. |
4. “I am going to Frankfurt with Aunt Deta,” [Heidi replied]; | “but first I must see grandmother, [for she is waiting].” |
5. In an angry voice, an old man said: [C “How do you dare to ring for me?] |
6. “[If you would go apart to live up on the heights like me], you would feel much better!” |
7. Sebastian said to himself [C that he ought to have resisted]. |
8. I couldn't live in the village, [for the people there and I despise each other]; | we had better keep apart." |
9. After a while Heidi asked: [C “What shall I bring to the grandmother?]” |
10. “Ask him to come in a moment, [if it is he], [for I must thank him].” |
11. [If you come quickly,] we may see the eagle there and hear him shriek.” |
Name: ____________________________ 
Ex. 1.10 - From The Wind in the Willows, by Kenneth Grahame
1. You ought to go [Adv. (space} to “ought to go” where you will be properly appreciated]. |[image: image85.emf]


2. Toad could have kicked the road for its helpless silence [Adv. (time) to “kicked” when every minute was of importance to him]. |
3. “We may pick up some news of him from early risers [Adv. (time) to “may” as we go along].” |
4. The result was not so very depressing after all, [Adv. (concession) to “depressing” though of course it might have been better]. |
5. “We are going to find that home of yours, old fellow,” [Inj. replied the Rat pleasantly]; | “so you had better come along, [Adv. (cause) to “come” for it will take some finding,] and [Adv. (cause) to “come” we shall want your nose.]” |
6. “I must take him in hand, and see [DO if I can make something of him].” |
7. [Adv. (condition) to “shall” “If you appear before us again, upon any charge whatever,] we shall have to deal with you very seriously!” |
Just for Fun:
Name: ____________________________ 
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	Ex. 1.11 –Tongue Twisters #1



	


1. Which witch wished [DO which wicked wish]? |
2. The blue bluebird blinks. |
3. Sam’s shop stocks short spotted socks. |
4. Cheerful Charles chose cherry chocolates for Cheri. |
5. A noisy noise annoys an oyster. |
6. Friendly Frank flips fine flapjacks. |
7. Vincent vowed vengeance very vehemently. |
8. Which wristwatches are Swiss wristwatches? |
9. The crow flew over the river with a lump of raw liver. |
10. Gertie’s great-grandma grew aghast at Gertie’s grammar. |
Unit 2 – More about S/V/C Patterns
	Coordinating Conjunctions and Compounding

“Compound” refers to two or more words or phrases that serve the same function within a sentence. Usually, compounds are joined together by coordinating conjunctions—“and,” “or,” or “but."
	[image: image6.emf]




Adjectives can be compounded: 

They love their tan and white kitten.

And so can adverbs: 

Geoffrey quickly and quietly cleaned his room. 

Similarly, subjects, verbs, and complements can all be compounded: 

“Mary and Bill ate dinner (C) and 
then played tennis (C) and basketball (C).”


Note that “either ... or...” and “neither ... nor....” are variations of “or,” and thus also function as coordinating conjunctions: 

Neither Bill nor Tom likes either swimming (DO) or fishing (DO).



Simply remember that any type of grammatical construction may be compounded.
Directions for this unit: 1. Underline every subject once, every verb twice, and label complements (“C”). 
	[image: image7.emf]


	Componding
Ex. 2.1 - From “Beauty and the Beast”

in My Book of Favorite Fairy Tales 
by Edric Vredenburg; Illustrated by Jennie Harbour


	


1. His roar was great and terrific and could be heard for miles around the park. |
2. So the horses and carriages had to be sold. |
3. Her nature was happy and good. |
4. He hurried home and told his dreadful news, and received a dreadful scolding from his two elder daughters. |
5. She rolled up the sleeves of her print frock, and cooked the dinner, and scrubbed the floors, and became useful, here, there, and everywhere. |
6. The red and yellow gleams of the sun shone upon its glistening walls. |
7. The Beast was most kind and attentive to her. |
8. The merchant and his daughters had to do their own work. |
9. The Beast seized the merchant by the scruff of his neck, and dragged him into the Park, and shut the gate after him. |
10. She had ponies, and dogs and cats, and pet birds, and the most beautiful dresses. |
Ex. 2.2 - From The Wind in the Willows, by Kenneth Grahame
[image: image86.emf]

1. The Rat brought the boat alongside the bank, made her fast, helped the Mole safely ashore, and swung out the luncheon-basket. |
2. He had got down to the bare bones of it, | and they were fine and strong and simple. |
3. The Mole and I will go to an inn and find comfortable rooms [Adj. to “rooms” where we can stay]. |
4. Then the rat re-entered the house, strapped a belt round his waist, shoved a brace of pistols into it, took up a stout cudgel [Adj. to “cudgel” that stood in a corner of the hall], and set off for the Wild Wood at a smart pace. |
5. Copses, dells, quarries, and all hidden places, [Adj. to “places” which had been mysterious mines for exploration in leafy summer,] now exposed themselves and their secrets pathetically. |
6. He thought [DO it was only falling leaves at first], [Adv. (cause) to “thought” so slight and delicate was the sound of it]. |
Name: ____________________________
Ex. 2.3 - “Fingers and Toes” (A Lesson in Poetry and Punctuation)
[image: image87.emf]


Directions: The punctuation in this poem has been lost. Please fix it so that the poem makes sense. 

Every lady in this land 

Has twenty nails upon each hand 

Five and twenty on hands and feet 

All this is true without deceit

Apostrophes for Contractions 

An apostrophe is used to show that letters have been left out. This usually happens when two words are combined into one. The resulting word is called a “contraction.” For example, “it’s” is a contraction of “it is.” If “not” is part of a contraction, it is underlined as part of the verb—“don’t.”

Directions for the next two exercises: 

1. Underline subjects once, finite verbs twice, and label complements (“C”). 
2. If the sentence contains apostrophes, on the line after the sentence write the full words. 

It’ll be all right, my fine fellow. __________It will_______
3. If the sentence does not contain apostrophes, on the line write the words using apostrophes.

I am coming along with you. __________I’m____________
Name: ____________________________ 
	Ex. 2.4 - From My Book of Favorite Fairy Tales
by Edric Vredenburg; Illustrated by Jennie Harbour
	[image: image8.emf]




1. “Who is that?” | ______________________

2. “Do not be so impatient.” | ______________________

3. “I will not sell him at all” | ______________________

4. “Could not you have held me more gently?” | ______________________

5. “There is an end of all thy beauty.” | ______________________

6. “I have done no great harm to that animal.” | ______________________

7. “Can not you come and help me?” | ______________________

8. “I am going to kill you!” | ______________________

9. “I will take tea too, please.” | ______________________

10. “She is not the true one by thy side.” | ______________________
11. “That is a good thought.” | ______________________
12. The merchant did not waste any time, but started off to the city. |
 ______________________

Name: ____________________________

Ex. 2.5 - From The Wind in the Willows, by Kenneth Grahame
[image: image88.emf]

1. “I’ll take you round this little place of mine. | I can see [DO you’ll appreciate it]. | ______________
2. Things go on all the same overhead, | and you let ’em, and don’t bother about ’em. | ________________
3. “That’s exactly [PN what I say],” [Inj. he replied]. | _______________
4. You’re entirely your own master, | and you don’t have to consult anybody or mind [DO what they say]. | _________________________
5. They’re not so bad really; | and we must all live and let live. | _________
6. You really needn’t fret, Ratty,” [Inj. added the Badger placidly]. | _________________
7. I’ve bolt-holes to the edge of the wood in several directions. | ________
8. [Adv. (space) to “sees” Where it’s all blue and dim,] one sees [DO what may be hills] or perhaps [DO they mayn’t]. | ___________________
9. “He’ll be out of the boat in a minute [Adv. (condition) to “’ll be” if he rolls like that,”] [Inj. said the Rat]. | _________________
10. “I think [DO we’ve had enough of this folly].” | ________________
	Verbs 
as Subjects or Complements
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	Leonardo
da Vinci’s
1452-1519 

The Mona Lisa


Verbs can function as subjects or complements. Technically, these verbs are called “verbals” to distinguish them from the verbs that you underline twice (which are called “finite”). You will learn more about verbals in later KISS exercises, but for now consider the following: 

Verbs as subjects or complements: 

Swimming is good exercise (C). 

To win is wonderful (C). 

Many children hate to go (C) to bed early. 

The family stopped swimming (C) in the pond. 

Happiness is being (C) with your family.
Verbs that function as subjects or complements
 may themselves have complements: 

Sandi started reading (C) a story (C). 

Playing baseball (C) is fun (C). 

They began to play (C) the game (C).
Directions for further exercises: Underline finite verbs twice, their subjects once, and label complements (“C”). Don’t forget the complements of verbs that function as subjects or complements.

Name: ____________________________ 
	Verbs as Subjects or Complements 
Ex. 2.6 - From Pinocchio,
The Tale of a Puppet
By C. Collodi
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1. Asking for a little bread isn’t a disgrace, [Inj is it]? |
2. No, the quickest way of all is to cook it in a saucer. |
3. Pinocchio began kissing him again and again. |
4. He then began to run about the room. |
5. Going to school will be good for you. |
6. To give a spring and seize hold of it was the affair of a moment. |
7. Climbing up the wall was the only way to get in the window. |
8. Pinocchio continued to sleep and to snore. |
9. He became furious and there was no holding him. |
10. “And that trade—what is it?” |
“It is to eat, drink, sleep and amuse myself, and to lead a vagabond life from morning to night.” |
Just for Fun

[image: image89.emf]

Ex. 2.7 - The Opening of Kipling’s“How the Whale Got his Throat”

In the sea, once upon a time, O my Best Beloved, there was a Whale, | and he ate fishes. | He ate the starfish and the garfish, and the crab and the dab, and the plaice and the dace, and the skate and his mate, and the mackereel and the pickereel, and the really truly twirly-whirly eel. | All the fishes [Adj. to “fishes” he could find in all the sea] he ate with his mouth — so! | Till at last there was only one small fish left in all the sea, | and he was a small ‘Stute Fish, | and he swam a little behind the Whale’s right ear. |
Unit 3 – Nouns, Pronouns, Adjectives and Adverbs
	Vincent van Gogh’s 
(1853-1890) 
Self-Portrait 
with Bandaged Ear 
1889 
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	Identifying Nouns, and Pronouns


Nouns
Words that name people, places, or things are nouns: 

dad, sister, friend, Mr. Jones, 
park, school, New York, 
tree, apple, car, air, idea, health

Many nouns name things that you can see, but others name things such as “air,” “idea,” “virtue,” “democracy,” or “health” that cannot be seen. In Lesson One, you learned about subjects, verbs, and complements. You also learned that verbs can function as subjects and complements, which means that they are functioning as nouns. 

Some words can be nouns or verbs. The real test is how a word functions in a sentence. “Fish,” for example, can be a noun or a verb:  

	Noun:
	The fish were swimming in the pond. 

They were watching the fish (DO).

	Verb:
	Billy and Jane fish in the pond.


Pronouns
Pronouns are words that act like nouns but do not name specific people, places, or things. They are often used to take the place of nouns: 

Karla and George went to the store. = They went to the store.

Pronouns can stand in for a noun anywhere in a sentence. 

The following words can be pronouns. You need not remember the top row (“Subjects,” etc.). It is there to suggest how the different pronouns function in sentences. 
(Continues on next page.)

	Subjects
	Objects
	Possessive
	Intensive

	I 
we 
you 
he 
she 
it 
they 
who
	me 
us 
(you) 
him 
her 
(it) 
them 
whom
	mine 
ours 
yours 
his 
hers 
its 
theirs
	myself 
ourselves 
yourself (yourselves) 
himself 
herself 
itself 
themselves


Other words that can function as pronouns are: 

which, what, this, that 
some, someone, something, somebody 
any, anyone, anything, anybody
Some of these words, like “his,” her,” “this,” “that,” “some,” or “any” can be pronouns, but sometimes they function as adjectives: 

Where is his book? 
His is in the car. 

This tastes good (PA). 
This ice cream tastes good (PA).

Pronouns often are the subjects of clauses which you haven’t studied yet. Several of the sentences in the following exercises include such clauses. The clauses have been marked for you. For now, all you need to know is that words in brackets “[  ]” include a S/V/P pattern and that there has to be a S/V/C pattern that is not in brackets but is before a vertical line. For example:

Pinocchio, [who up to that moment had lain immovable, like a real piece of wood, ] was seized with a fit of convulsive trembling [that shook the whole bed]. |

I can’t draw lines here, so I will name the words that pronouns refer to. Otherwise, your answers should look like this:

Pinocchio [N], [who [Prn to “Pinoccio”] up to that moment [N] had lain immovable ©, like a real piece [N] of wood [N], ] was seized with a fit [N] of convulsive trembling [N] [that [Prn to “trembling”] shook the whole bed [N] (c)]. |
Name: ____________________________ 
	[image: image12.emf]


	Identifying Nouns and Pronouns 

Ex. 3.1 - From At the Back of the North Wind
by George Macdonald 

Simplified by Elizabeth Lewis; Illustrated by Maria L. Kirk 


Additional Directions: Put an oval around each noun and a rectangle around each pronoun. If the pronoun refers to a word in the text, draw an arc from the pronoun to the noun that it renames.

Diamond soon found the woven nest and crept into it. | The next moment he was rising in the air. | North Wind grew up to the place of the clouds. | Her hair went streaming out from her [Adv. (time) to “went” till it spread like a mist over the stars]. | She flung herself abroad in space. | Diamond made a little place through the woven meshes of her hair and peeped through that, [for (cause} to “peeped” he did not dare look over the top of his nest]. |
Name: ____________________________ 
Identifying Nouns and Pronouns 

Ex. 3.2 - From Pinocchio, The Tale of a Puppet 

Additional Directions: Put an oval around each noun and a rectangle around each pronoun. If the pronoun refers to a word in the text, draw an arc from the pronoun to the noun that it renames.

1. “Who are you?” |
2. Just then he thought [DO he saw something in the dust-heap]. |
3. “What has brought you to me, neighbor Geppetto?” |
4. “Are you coming with us | or are you going to remain behind?” |
[image: image90.emf]

5. [Adv. (time) to “knocked” While this was going on] someone knocked at the door. | 

6. “That is true, | that is true!” [Inj. said Pinocchio]. | “I will never do it again.” |
7. Without any shame he said to the little boy to whom [Adj. to “whom” he was talking]: [DO “Would you lend me a dime until tomorrow?”] |
8. “She has fallen seriously ill, | and she has not even enough money for a mouthful of bread.” |
9. “We must escape through the mouth of the Dog-Fish, throw ourselves into the sea and swim away.” |
Identifying Adjectives and Adverbs
Adjectives and adverbs describe (modify the meaning of) other words in a sentence. Adjectives modify nouns or pronouns. Therefore: 

A word (or construction) that describes a noun or pronoun functions as (and therefore is) an adjective.
Adverbs modify verbs, adjectives, or other adverbs. Therefore: 

A word (or construction) that describes a verb, an adjective, or another adverb functions as (and therefore is) an adverb.
“A,” “an,” and “the” always function as adjectives. “A” and “an” indicate that the word modified refers to anything named by the noun or to something that is not specifically known to the person spoken to.
[image: image91.emf]

For example, “A man never cries,” means that any man never cries. In “A man was walking down the road,” the speaker or writer implies that the person hearing or reading does not know the identity of the man. On the other hand, “The man was walking down the road,” means that the people hearing or reading already know which man is being talked or written about. 

In order to tell if a word is an adjective or an adverb, you must first look at the word in the context of a sentence. Thus, in the sentence 

The little swan proudly blew his trumpet.

“The” and “little” are adjectives because they describe the noun “swan.” “Proudly” describes how he “blew.” Since “blew” is a verb, “proudly” is an adverb. Similarly, “his” describes the noun “trumpet,” so “his” is an adjective.
Directions for identifying adjectives and adverbs:

1. Underline every subject once, every verb twice, and label complements “C.”

2. Put a box around every adjective and draw an arrow from it to the word it modifies.

3. Make an oval around every adverb and draw an arrow from it to the word it modifies. 

Name: ____________________________ 

[image: image92.emf]

Ex. 3.3 – From Walter Crane’s Beauty and the Beast
1. ONCE upon a time a rich Merchant, meeting with heavy losses, had to retire to a small cottage, with his three daughters. |
2. The Merchant pleaded [C that he only took the rose to please his daughter]. |
3. [Adv. When the Merchant was on his way back] he saw some fine roses. |
4. The Beast said gruffly, [C “Well, I will not take your life, [Adv. to “not” if you will bring one of your daughters here to die in your stead]]. |
5. At supper-time the Beast would draw the curtains aside, walk in, and talk so pleasantly [Adv. to “so” that she soon lost much of her fear of him]. |
6. He then bade her “Good-night” with a sad voice, | and she retired to her bed-chamber. |
7. Instantly two tall young apes, in court dresses, advanced, and placed themselves with great gravity beside her, | and two sprightly little monkeys took up her train as pages. |
8. But to his question, [“Beauty, will you marry me?”] he never could get any other answer than a shake of the head from her, [Adj. to “shake” on which he always took his leave very sadly]. | 

Name: ____________________________ 
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	Identifying Adjectives and Adverbs

Ex. 3.4 - From At the Back of the North Wind 

by George Macdonald 

Simplified by Elizabeth Lewis; Illustrated by Maria L. Kirk
Note: Ignore the words in small bold font.


1. A gentle air breathed softly in his face. |
2. She had on a most beautiful ring with a rich red stone in it. |
3. The big yellow moon came down closer to the grass in front of me. |
4. The North Wind swooped down and tucked Diamond snugly in amongst some flags. |
5. She was settling quietly down on a grassy hill side. |
6. Diamond taught Nanny how to read | and [as (cause) to “fast” she was a very clever little girl,] she picked it up very fast. |
7. I have seen Nanny a great many times [Adv. to “many” since you have], | and that is she. |
8. She melted slowly away [Adv. (time) to “melted” till all [Adj. to “all” that was left] was a pale face with two great lucid eyes in it]. |
9. Now the wind was blowing furiously, | but old Diamond finally got to Miss Coleman’s house. |
Apostrophes Make Nouns into Possessive Adjectives
Possessive nouns function as adjectives. To make a noun possessive, use an apostrophe. To make a noun a possessive, first note whether the noun is singular or plural.
Add the apostrophe (’) and “s” to a singular noun:

	Sarah’s letter
	the boy’s hand
	the day’s work
	the dog’s house


Add the apostrophe (’) to a plural noun ending in “s”: 

	soldiers’ hats
	fathers’ tools
	horses’ tails
	books’ covers


Add the apostrophe (’) and “s” to a plural noun not ending in “s”:
	women’s jobs
	men’s voices
	children’s games
	oxen’s food


In all the examples above the possessive noun functions as an adjective to a noun.
Directions:
1. Someone stole the apostrophes in the following sentences. Replace them.

2. Underline every subject once, every verb twice, and label complements “C.”

3. Draw an arrow from every adjective to the word it modifies. 

	Possessive Nouns Function as Adjectives

Ex. 3.5 - From Pinocchio, The Tale of a Puppet 

By C. Collodi
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1. It looked like a hens egg. |
2. He saw his yellow wig in the puppets hand. |
3. Pinocchio threw himself at the showmans feet. |
4. Pinocchios legs were stiff and he could not move. |
5. Pinocchio chose not to believe the Parrots words. |
6. Its Pinocchios gold pieces. |
7. He will learn not to meddle in other peoples conversation. |
8. He threw them around the little old mans neck. |
9. Pinocchio ran at once and climbed like a squirrel up the showmans beard. |
10. The poor boys thoughts were continually fixed on the Field of Miracles. |
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	The Logic of Adjectives and Adverbs
The Questions that Adjectives and Adverbs Answer


Adjectives and adverbs are called “modifiers” because they modify (change) the meaning of the words they chunk to. Here we will focus on the most common questions that they answer.

Adjectives
Adjectives help identify what nouns or pronouns mean. They do so by describing or limiting the words they modify. They usually answer the questions:

What kind of? Which? Whose? How many?
Adverbs
Adverbs of Time answer question When? Some examples are: now, then, soon, early, formerly, and today.
Adverbs of Space answer questions such as Where? or In what direction? Examples are: here, there, far, near, aloft, forward, backward, north, and northward. 

Adverbs of Manner usually answer the questions How? Examples are happily, carefully, easily, quickly, fast, and hard as in "They work hard."  

Adverbs of Degree usually and questions like How much? or How often? Some examples are so, very, much, little, exceedingly, hardly, regularly, often, barely, rarely, and not (the negative adverb). 

Note that some words can be seen as answering more than one of the listed questions. For example, in a sentence such as “He never missed a catch,” “never” can be described as an adverb of time (When?) and as an adverb of degree (How often?) 

In the exercises that follow, words in the sentences are numbered. On separate paper, write the number of the word, whether the word functions as an adjective or adverb, the word it modifies, its logical category, and the question that it answers. Note that for this perspective, the logical category of all adjectives is “identity.” 

For example: 

1. Yesterday [1], the young [2] prince took his new bride to his father’s [3] palace. 

2. The hunters very [4] quickly [5] turned northward [6] to follow the bear.

	1.
	Adverb to “took”
	Time
	When?

	2.
	Adjective to “prince”
	Identity
	Which? What kind of?

	3.
	Adjective to “palace”
	Identity
	Whose?

	4.
	Adverb to “quickly”
	Degree
	How much?

	5.
	Adverb to “turned”
	Manner
	How?

	6.
	Adverb to “turned”
	Space
	In what direction?


Note that “young” (#2) could mean “which” if there are two or more princes. Otherwise “young” simply describes the prince and thus answers the question “What kind of?”
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	Ex. 3.6 - Based on “Philemon and Baucis”
From The Child's World --Third Reader by Hetty S. Browne,
 Sarah Withers, and W. K. Tate


Directions: On separate paper, write the number of the word, whether the word functions as an adjective or adverb, the word it modifies, its logical category, and the question that it answers. Note that the logical category of all adjectives is “identity.” 

1. Long [1] ago [2], on a high hill in Greece, Philemon and Baucis lived happily [3]. |
2. But the beautiful [4] village was full of wicked [5], selfish [6] people. |
3. There [7], the people were very [8] busy. |
4. One evening, just at dark, two [9] beggars quietly [10] came into the valley. |
5. They stopped at every [11] house and humbly [12] asked for food and a place to sleep. |
6. But the people were too [13] busy to attend to their [14] needs. |
7. Footsore [15] and weary [16], the two beggars finally [17] climbed to the hut of Philemon and Baucis. |
8. Baucis spread her [18] best [19] white [20] cloth upon the table, and brought out bacon, herbs, honey, grapes, bread, and milk. |
Unit 4 - Adding Simple Prepositional Phrases
What Is a Prepositional Phrase?
Prepositional phrases are simply prepositions plus the noun or pronoun that answers the question “What?” after them:

	“to the house” 
“under the desk” 
“from the street”
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To identify prepositional phrases you need to recognize prepositions and then make a question with “What?” after them — “Under what?” — “Under the desk.” 

One method that may help you identify prepositions is that many of them will make sense in the blank in the following sentence:

The bird flew _______ the clouds.
Prepositions create logical connections, and 99% of prepositional phrases function as adjectives or adverbs: 
{On the broad steps} [Adv. “where” to “was”] {between the painted columns} [Adj. to “steps”], there was only a woman (C) {in a wide stiff skirt and purple diadem} [Adj. to “woman”].
The object of a preposition can never be the subject of a verb.
For example: 1.) Mark arrived (after supper). 2.) Mark arrived after supper was finished. If you said sentence number one, and someone who didn’t hear you asked, “After what?”, you would answer “after supper.” In sentence two, on the other hand, the same question elicits the response—“after supper was finished.” Since the verb “was finished” has to go with supper,” “after” here functions as a subordinate conjunction introducing a clause, and not as a preposition. (Subordinate clauses will be studied later.)

Words That Can Function as Prepositions
	about 
above 
across 
according to 
after 
against 
along 
among 
around 
as 
aside from 
as for 
as to 
at 
because of 
before 
behind 
beneath 
beside 
between 
beyond 
but * 
by 
despite 
down 
down to 
due to 
during 
except 
for 
from
	Words That Can Function as Prepositions 
Note: Some prepositions consist of more than one word.

Note that 
all the words 
in brown 
could be used 
to tell a squirrel’s relationship 
in space 
to trees:
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The squirrel is ____ the trees.


Other prepositions express 
relationships in time: 

They left after dinner. 
They arrived before dinner. 
We talked during dinner. 
We haven’t eaten since dinner. 
We waited until dinner.
The word that answers the question “What?” after a preposition is called the “object of the preposition.”
	in 
inside 
instead of 
into 
like 
near 
of 
off 
on 
onto 
opposite 
out 
out of 
outside 
over 
per 
regardless of 
since 
such as 
than 
through 
to 
toward 
under 
until 
up 
upon 
via 
with 
within 
without


* when it means “except”
Directions for this unit:

1. Put parentheses (   ) around each prepositional phrase.

2. Underline every subject once, every verb twice, and label complements “C.”

Name: ____________________________ 

Ex. 4.1 - From “Hansel and Grethel”
From My Book of Favorite Fairy Tales, by Edric Vredenburg

[image: image93.emf]

1. They came to the middle of the forest. |
2. “We will lead them away, quite early in the morning, into the thickest part of the wood.” |
3. The white pebbles [Adj. to “pebbles” which lay before the door] seemed like silver pieces. | 

4. Grethel took the bread in her apron, [Adv. (cause) to “took” for Hansel’s pocket was full of pebbles]; | and so they all set out upon their way. |
5. I am looking at my white cat sitting upon the roof of the house. |
6. He dropped a pebble out of his pocket upon the path. |
7. Once upon a time there dwelt near a large wood a poor wood cutter, with his wife, and two children by his former marriage. |
8. At last their eyes closed from weariness, | and they fell fast asleep. |
9. Early in the morning the stepmother came and pulled them out of bed. |
10. On the way Hansel broke the bread in his pocket, stopped every now and then, and dropped a crumb upon the path. |
Name: ____________________________ 

Ex. 4.2 – From Walter Crane’s Beauty and the Beast 
1. Not far from this room she saw a numerous troop of monkeys of all sizes. |
2. At first she wondered [C where she was]; | but she soon heard the voice of her father, | and, rushing out, she flung her arms round his neck. |
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3. Besides this, she remembered her promise to the Beast, and resolved to return to him. |
4. “You may stay and rest in my palace until to-morrow.” |
5. The next morning he set out on a handsome horse, provided by the Beast. |
6. [When they arrived at the palace] the doors opened of themselves. |
7. She dreamed [C that the poor Beast was lying dead in the palace garden]; | she awoke in a fright, looked for her ring, and placed it on the table. |
8. The Beast agreed to her wish, on her promising not to stay away longer than two months. | 
9. In the morning she was at the Palace again, | but the Beast was nowhere to be found: | at last she ran to the place in the garden [that she had dreamed about], | and there, sure enough, the poor Beast was, lying senseless on his back. |
Ex. 4.3 - From The Wind in the Willows, by Kenneth Grahame
1. By easy stages such as these he reached midwinter. |
2. And he’s a hopelessly bad driver, and quite regardless of law and order. |
3. [Adv. (time) to “found” As he pondered,] he found himself opposite the engine, [Adj. to “engine” which was being oiled, wiped, and generally caressed by its affectionate driver]. |
4. The two animals tumbled over each other in their eagerness to get inside, and heard the door shut behind them with great joy and relief. |
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5. The ruddy brick floor smiled up at the smoky ceiling; | the oaken settles, shiny with long wear, exchanged cheerful glances with each other; | plates on the dresser grinned at pots on the shelf, | and the merry firelight flickered and played over everything without distinction. |
6. They turned and made swiftly for home, for firelight and the familiar things [Adj. to “things” it played on].
7. [Adv. (time) to “took” As they drew near the familiar ford], the Mole took the boat in to the bank, | and they lifted Portly out and set him on his legs on the tow-path. |
	Embedded Prepositional Phrases
When a prepositional phrase modifies a word that is inside another phrase, it is said to be “embedded” in the first phrase. [Think of it as being planted in the flower bed of the first phrase.] Other phrases “jump over” phrases to modify a word that is separated from them. 
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Embedded: They went {to the store} {on the corner}. 

Here, “on the corner” functions as an adjective that describes the store. Note that in KISS we can show the embedding by underlining embedded phrases and the phrase that they are embedded in.

Not Embedded: They went {to the store} {on Monday}. 

In this case, “on Monday” explains when they “went.” The phrase thus “jumps over” the “to the store phrase” and modifies “went.”

* * * * *

When phrases have compound objects that are themselves modified by prepositional phrases, the parentheses are better put inside other parentheses:

“They are monstrous beasts (C) 
{with bodies {like bears} and heads {like tigers}}.”
This shows that the “with” phrase goes all the way to “tigers.”

Directions for the exercises on embedding:

1. Place parentheses ( ) around each prepositional phrase. Draw an arrow from each preposition to the word that its phrase modifies. Underline embedded phrases and the phrases that they are embedded in. 

2. Underline every subject once, every finite verb twice, and label complements and their complements “C.”

Ex. 4.4 - From The Wizard of Oz by L. Frank Baum

1. The two Kalidahs were dashed to pieces on the sharp rocks at the bottom. |
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2. Slowly the big tree tipped and fell with a crash across the ditch, with its top branches on the other side. |
3. [Adv. (condition) to “shall be carried” If we cannot get to the land] we shall be carried into the country of the wicked Witch of the West. |
4. Dorothy breakfasted like a princess off peaches and plums from the trees beside the river. |
5. The Scarecrow sat upon the Lion’s back, | and the big beast walked to the edge of the gulf. |
6. Dorothy sat down in the middle of the raft and held Toto in her arms. |
7. They soon heard strange noises in the depths of the forest. |
8. The Lion was walking with stately strides at Dorothy’s side. |
9. It was a lovely country, with plenty of flowers and fruit trees and sunshine. |
Ex. 4.5 - From The Wind in the Willows, by Kenneth Grahame
1. One of these doors the Badger flung open, | and at once they found themselves in all the glow and warmth of a large fire-lit kitchen. | 

2. In the middle of the room stood a long table of plain boards placed on trestles, with benches down each side. |
3. Rows of spotless plates winked from the shelves of the dresser at the far end of the room, | and from the rafters overhead hung hams, bundles of dried herbs, nets of onions, and baskets of eggs. |
4. He sat in his arm-chair at the head of the table, and nodded gravely at intervals [Adv. (time) to “nodded” as the animals told their story]. |
5. [Adv. (time) to “said” After they had chatted for a time about things in general,] the Badger said heartily, [DO “Now then! tell us the news from your part of the world.”] |
6. Billy returned in front of the Otter, [Adj. to “Otter” who threw himself on the Rat with an embrace and a shout of affectionate greeting]. |
7. Here and there great branches had been torn away by the sheer weight of the snow, | and robins perched and hopped on them in their perky conceited way. |
	Woman Reading 
in a Garden 
1880 
by 
Mary Cassatt 
(1844-1926)
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	Verbs as Objects of Prepositions



	


You have already learned that verbs can function as subjects or as complements. . Verbs that function as subjects or complements are called “verbals” to distinguish them from “finite” verbs—the verbs that you underline twice. Verbals can also function as objects of prepositions. For example: 

{After eating supper}, they watched a ball game in the den.

“After” can be a preposition, and if we ask “after what?” the answer is “eating supper.” Note that, like all verbs, verbals can have complements. In this case, “supper” is the complement of “eating,” and “eating” is the object of the preposition “After.”

And, just like finite verbs, verbals can be modified by adverbs, including adverbial prepositional phrases. 

{After quickly eating supper} {in the kitchen}, they watched a ball game in the den.

Additional Examples: 

They like all outdoor sports {from swimming} {to hunting}.

He dug the hole {by using his hands}.



Another type of verbal that functions as objects of prepositions usually appears after the prepositions “except” and “but” when it means “except”: 

Mary will do nothing in her free time {but read}. 

Tom will do everything in the kitchen {except wash the dishes}.

These phrases tend to be adjectival—“but read” modifies “nothing,” and “except the dishes modifies “everything.” The verbal may also be preceded by “to”:

Mary will do nothing in her free time {but to read}. 

Tom will do everything in the kitchen {except to wash the dishes}.

Ex. 4.6 – From Pinocchio, The Tale of a Puppet
By C. Collodi. illustrations by Maria L. Kirk. 
Directions:

1. Place parentheses ( ) around each prepositional phrase. 

2. Put a “V” over every verbal.

3. Underline every subject once, every finite verb twice

4. Label the complements of both finite verbs and of verbals “C.” 
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1. Pinocchio was about to throw away the core of the pear. |
2. He ended by giving his head a little shake. |
3. They were so badly educated as not to run away. |
4. But Pinocchio, instead of returning the wig, put it on his own head. |
5. He was very angry, | and at first he did nothing but scold. |
6. Geppetto is quite capable of tearing him in pieces! . . .” |
7. Before taking the final leap the puppet said to his father: [DO “Get on my shoulders and put your arms round my neck.”] |
8.  “Why should you bother yourself by studying?” |
9. After waiting and waiting, he found [DO that no one came]. |
10. “I give you a thousand thanks, Master Pinocchio, for saving me the trouble of breaking the shell.” |
Just for Fun

Prepositions by Themselves Can Function as Adverbs

When their objects are understood, prepositions often function as adverbs. In the sentence, “Come in.” it is understood that the speaker is inside something—a room, a house, a den—so the object of “in” is left out. In such cases, you can usually consider the preposition by itself to be an adverb.

	By
 Robert Day for 
Fun Fare: A Treasury of 
Reader's Digest Wit 
and Humor, 
N.Y. Simon and Schuster, 
1949, 237.
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	Ex. 4.7 - Mama Skunk


Directions: 
1. Put parentheses ( ) around each prepositional phrase.

2. Underline subjects once, finite verbs twice, and label complements (“C”). 

Mama Skunk was worried [Adv. (cause) to “worried” because she could never keep track of her two children]. | They were named In and Out, | and [Adv. (time) to “was” whenever In was in,] Out was out; | and [Adv. (condition) to “was” if Out was in,] In was out. | One day she called Out in to her and told him to go out and bring In in. | So Out went out | and in no time at all he brought In in. | 

“Wonderful!” said Mama Skunk |. “How, in all that great forest, could you find him in so short a time?” | 

“It was easy,” [Inj. said Out]. | “In stinct.” |
Unit 5 - Adding the Five Types of Complements

Identifying the Types of Complements

There are five different kinds of complements. They are not hard to learn, if you do it in a specific sequence. 

(1) The Zero Complement

If nothing answers the question “<verb> + Whom orWhat?” the pattern has a “Zero Complement.” For example, 

The old gentleman died shortly (after the publication) (of his work).
If we ask “died what or whom?”, the question does not make any sense. Thus we have a zero complement. Simple, isn’t it?

(2) The Predicate Adjective (PA) 

If the word that answers the question is an adjective that describes the subject, then we have a predicate adjective: 

Bill is lazy (PA).

Because “lazy” is an adjective that describes Bill, this complement is a predicate adjective. 

(3) The Predicate Noun (PN) 

If the complement is not an adjective, then check to see if the S/V/C pattern means that the complement is, in any way, equal to the subject: 

Bill is a man (PN). Sleeping children resemble angels (PN). 
Mary will be president (PN).

 “Man,” “angels,” and “president” are all predicate nouns, because each, in some way, is the same as its subject, and the S/V/C pattern states that equality. In essence, the S/V/PN pattern is like the equal sign in math. Indeed, we use the S/V/PN pattern to state mathematical equations—Two and two are four.
Notice that in “He washed himself,” “himself” is NOT a predicate noun because “washed” in no way means “equals.” People who have not fully grasped the predicate noun say the silliest things. One young man told me that his love (a young woman) was a truck; another wrote, “The taste of a hotdog is a good snack.” Compare that to “A tasty hotdog is a good snack.”
(4) The Indirect Object (IO) 

An indirect object is the person or thing to or for whom something is done:

Tammy gave Bill (IO) a dollar (DO). 
Danny sang his son (IO) a song (DO). 
The sunshine gave the church's windows (IO) a warm glow (DO).
Tammy did not give Bill; she gave a dollar to Bill. Likewise, Danny did not sing his son; he sang a song for his son. The sun did not give the windows; it gave a glow to the windows. 

(5) The Direct Object (DO) 

Any complement that is not a predicate adjective, a predicate noun, or an indirect object has to be a direct object. In the three sentences above, “dollar,” “song,” and “glow” are all direct objects, but most direct objects are not accompanied by an indirect:
	Sally caught five fish (DO).
	Our team won the game (DO).

	Mom washed the car (DO), and dad did the dishes (DO).


Use the summary of the steps on the next page until the identification of the types of complements becomes automatic. If you focus on it, it will probably not take you very long to master it.
Reminder: Always analyze one sentence at a time. Then go to the next sentence. I’ve seen too many students who went through the entire exercise marking the prepositional phrases, then they went back and underlined subjects, etc. The trouble with that is that they never knew when they were done, and, worse, they didn’t pay attention to the sentences meant! Always focus on meaning.
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	To find the type of complement:

1. If nothing answers the question “<verb> & whom or what?”, there is no complement. [Stop.]
2. If the complement describes the subject, it is a predicate adjective (PA). [Stop.]
3. If the complement is equal to the subject, and the verb in any way means “equals,” the complement is a predicate noun (PN). [Stop.]
4. If the complement names the person or thing to or for whom something is done, it is an indirect object (IO).
5. Any other complements have to be direct objects (DO).


Directions for the exercises in this unit:

1. Put parentheses (   ) around each prepositional phrase.

2. Underline every verb twice, its subject(s) once, and label any complements (“PA,” “PN,” “IO,” or “DO”). 

The roots of education are bitter, but the fruit is sweet. 

—Aristotle

Name: ____________________________ 
	Ex. 5.1 Mixed Complements from the Writing of Fourth Graders
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	The Children’s Story Book 

by

Sophie Anderson

(French, 1823 – 1903)

Atheneum


1. Most of the time I stay downstairs, [Adv. to “stay” because it is cool down there]. |
2. My mommy is a housewife, | but [Adv. (time) to “goes” while I am in school my mom goes out]. |
3. Every time [Adj. to “time” my dad is in a good mood], he gives us money. |
4. We saw the Monkeys, Zebras, prairie dogs, lions, tigers, reptiles, birds, and seals. |
5. The act before me was pretty good | but I was too nervous to pay attention. |
6. My dad is 32 years old and is a chef. |
7. He is going to show us pictures of [OP of “of” when he was in Hong Kong]! |
8. I know [DO this isn't very bad] | but I can't think of anything [Adj. to “anything” that was worse]. |
Name: ____________________________ 
	Ex. 5.2 - Mixed Complements from Heidi by Johanna Spyri
	[image: image24.emf]




1. Grandmother, shall I read you a song from your book now? |
2. The lady was the housekeeper, [Adj. to “housekeeper” who had lived with Clara since Mrs. Sesemann's death].
3. Suddenly the doctor raised his finger. |
4. This book became her dearest treasure. |
5. Miss Rottenmeier told him her fears about Heidi’s mind. |
6. His brain got dizzy. |
7. Grandmother’s blindness was always a great sorrow to the child. |
8. It was already late for school, [Adv. to “late” so the boy took his time and only arrived in the village [Adv. to “arrived” when Heidi came home ]]. |
9. My poor eyes can neither see the snow nor the light. |
10. [Adv. to “was” Though his hair was grey], his face was still fresh, | and his eyes were lively and kind. |
Name: ____________________________ 

Ex. 5.3--Mixed Complements--The Opening of Chapter 19 of Heidi
Peter arrived punctually at school next day. | He had brought his lunch with him in a bag, [Adv. to “brought” for all the children [Adj. to “children” that came from far away] ate in school, [Adv. to “in school” while the others went home]]. | In the evening Peter as usual paid his visit to Heidi. |
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The minute [Adj. to “minute” he opened the door] she ran up to him, saying: [DO “Peter, I have to tell you something].” |
[DO “Say it,”] he replied. |
[DO “You must learn to read now,”] said the child. |
“I have done it already.” |
[DO “Yes, yes, Peter, but I don’t mean it that way,”] Heidi eagerly proceeded; | “you must learn [Adv. to “must learn” so that you really know how afterwards.]” |
Name: ____________________________ 

Ex. 5.4 - A Focus on Zero Complements from Heidi by Johanna Spyri
1. The spring was coming again. |
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2. At last even Peter could not come any more. |
3. “Wait a while [Adv. to “Wait” till it freezes] | and then you can walk on top of the crust.” |
4. The sun was already sinking down behind the mountains. |
5. The goats ran after her like little dogs. |
6. In one corner was an enormous stove, [Adj. to “stove” which nearly reached up to the ceiling]. |
7. Heidi did not stop at once. |
8. She soon slept peacefully and soundly [Adv. to “slept” until the bright morning came]. |
9. This cottage rattles and creaks, | and [when the wind blows,] it comes in through every chink. |
Name: ____________________________ 

Ex. 5.5 – A Focus on Predicate Adjectives from Heidi (#1)

[image: image100.emf]

1. Everything is ready there for you. |
2. Her dimpled arms were bare up to her short sleeves. |
3. She saw [DO that the butler seemed angry]. |
4. Only after a long, long time did Heidi become quiet. |
5. [DO “Are you tired, Heidi?”] Deta asked the child. |
6. Her face, neck and arms were as red as a lobster. |
7. The sun will laugh at you [Adv. to “will laugh” if he sees [DO how dirty you are]]. |
8. [Adv. to “noticed” When Heidi was reminded of her dinner,] she noticed [DO how terribly hungry she really was]. |
9. Barbara had long been anxious to know something about the old uncle. |
10. [Adv. to “would get” Whenever the child remembered [DO that the grandmother was blind,]] she would be very sad. |
Name: ____________________________ 

Ex. 5.6 – A Focus of Predicate Nouns from Heidi
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1. It was the elder girl’s home town. |
2. Peter knew [DO that it was time to go]. |
3. “Is she the child [Adj. to “child” your sister left?]” |
4. There also was a scene with a quiet lake, [where, under shady oak-trees, a fisherman was sitting]. |
5. Heidi found out [DO what a barrel-organ was]. |
6. It was a wild, stormy night; | the hut was shaking in the gusts | and all the boards were creaking. |
7. [DO “That’s not my business,”] grumbled the coachman. |
8. [Subj “Does Heidi look well, Brigida?”] was a frequent question. |
9. “Are you the little girl [Adj. to “girl” who lives up with the uncle]? | Is your name Heidi?” |
10. “[If Adv. to “call” somebody’s name is Heidi,] I call her so.” |
Name: ____________________________ 

Ex. 5.7 - A Focus on Indirect & Direct Objects from Heidi 

1. Heidi, wouldn’t you read me something to-day?” |[image: image102.emf]


2. Mother and I wish you a good-afternoon. |
3. Heidi, bring the goats some salt. |
4. [Adv. to “paid” When Heidi came home towards evening], Peter usually paid her a visit. |
5. Heidi, [Adj. to “Heidi” who had given the boy most of her dinner], was already putting on Clara’s new coat. |
6. Clara showed me the terrible, large boys' school there, [Adj. to “school” where you'll have to go]. |
7. [DO “Oh dear, [Adv. to “lamented” if I had only asked Clara to give me the bed [Adj. to “bed” I had in Frankfurt]!” Heidi lamented. |
8. Brigida now told Heidi [DO that the grandmother had to stay in bed on those cold days, [Adv. to “to stay” as she did not feel very strong]]. |
9. Heidi visited the grandmother next day, [Adv. to “visited” for she had to tell her the good news.
Name: ____________________________ 

Ex. 5.8 - Prepositional Phrases as Indirect Objects from Heidi 

	In a sentence such as “He gave the flower to June,” KISS focuses on meaning and considers “to June” to be a prepositional phrase that functions as an indirect object of “gave.”


Additional Directions: Write “IO” over phrases that function as indirect objects. 
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1. Often Heidi would read to the old lady. |
2. “I shall also speak a few words to Mr. Sesemann.” |
3. I must see the sun again [Adv. (time) to “must see” when he says good-night to the mountains]. |
4. Sebastian made strange signs to her [Adj. to “signs” that she did not understand]. |
5. Then he called to Heidi: [DO “Oh, there is our little Swiss girl]. | Come and give me your hand.” |
6. Clara now began to relate to her father all the incidents with the kittens and the turtle. |
7. What on earth shall I do, [Adv. to “shall do” when she begins to whine and cry for you]?” |
8. Now [Adv that Heidi had come again to the pasture with him,] she did nothing but talk to the old gentleman. |
Palimpsest Patterns
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Before the invention of paper, people wrote on clay tablets. These tablets were often erased by rubbing them fairly smooth and then new writing was put over the old. These tablets are called “palimpsests.” Sometimes the easiest way to explain a sentence pattern is to see it as an S/V/PA pattern written over an S/V pattern. For example, in the sentence 

(At last) the tears came hot (PA) and fast (PA). |
“Hot” and “fast” are adjectives to the subject “tears.” Thus we can explain this as an S/V/PA pattern with an S/V pattern (“tears came”) under it. 

The following sentence is from Mary Renault’s The King Must Die: 

[Adv. (time) to “groaned” As I rode (under the gate-tower),] the gates groaned open (PA). |
In this case, “groaned” is written over “became.”

Note that if you follow the directions for identifying complements, you will automatically label palimpsest patterns correctly.
Directions:

1.) Put parentheses around each prepositional phrase.

2.) Underline every verb twice, every subject once, and label the complements (“PA,” “PN,” “IO,” or “DO”). 

My fellow Americans, ask not what your country can do for you, ask what you can do for your country. 

— President John F. Kennedy

Name: ____________________________ 
	Ex. 5.9 – Palimpsest Patterns from Pinocchio
by C. Collodi
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1. Geppetto seems a good man! |
2. In that way you will grow up a perfect donkey. |
4. The showman felt very sorry for Pinocchio. |
5. Little by little his eyes began to grow dim. |
6. He appeared dead, | but he cannot really be quite dead. |
7. He shut his eyes, opened his mouth, stretched his legs, gave a long shudder, and hung stiff and insensible. |
8. At last, after a desperate race of nearly two hours, he arrived quite breathless at the door of the house, and knocked. |
9. The people in the street stood still in astonishment to look at it, and laughed and laughed. |
10. I was lying on the shore more dead than alive. |
Unit 6 - Adding Main Clauses

Main and Subordinate Clauses
There are two primary types of clauses, “main” and “subordinate.” We will begin with compound main clauses, but note that the following also gives a basic definition of subordinate clauses.
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	1. A clause is a subject/verb/complement pattern and all the words that chunk to it.

2. A subordinate clause functions as a noun, adjective or adverb within another clause.

3. A main clause has no such function.

4. Every sentence should have at least one main clause.


Every main clause could be punctuated as a separate sentence, but often there are more than one main clause in a sentence. Although short main clauses can be combined with commas (I came, I saw, I conquered.), most main clauses are joined together with the following punctuation: 

	, and
	He went swimming, and she went fishing. 

	, or
	Tom went to the lake, or he went home. 

	, but
	Sarah arrived late, but she had her homework done. 

	Some writers omit the comma, but you probably should not do so until you are an established writer. (Some teachers don’t like the missing commas.) 

	a semicolon
	Gary loved football; Sam preferred golf. 

	a colon
	It was early: the clock had not even struck six a.m. 

	a dash 
	Toni loves football—she watches the Redskins every Sunday.


In previous exercises, main clauses were followed by a vertical line |. Subordinate clause were in brackets [    ], and their function was indicated. From now on, part of your job will be to put the vertical line after each main clause.

Unless otherwise stated, the directions for all the exercises in this unit are:
1. Place parentheses ( ) around each prepositional phrase. 

2. Underline every finite verb twice, its subject(s) once, and label complements (“PA,” “PN,” “IO,” “DO”). 

3. Put a vertical line after each main clause. 

Name: ____________________________ 
	Ex. 6.1 – Main Clauses from the Writing of Fourth Graders
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	Far Away Thoughts
by

Sophie Anderson

(French, 1823 – 1903)

Atheneum


1. [Adv. to “was” After everybody went home] I was mad at my sister but I got over it.
2. There’s this hill next to my driveway, and [Adv. to “is” when you go down it on your bike,] it’s like a roller coaster! 
3. I had butterflies in my stomach and I kept running to the bathroom to make sure [my voice was faultless].

4. [Adv. to “starts jumping” When I am talking on the phone and sitting on the sofa,] my little brother starts jumping on the sofa and I start bouncing up and down.
5. The director read us a story called the golden goose, and he decided [DO that was the story [Adj. to “story” we were going to act out]].
6. Suddenly Re-Ali began to glow, and sparks of light shot out of him [Adv. to “shot” as I watched in awe].
7. The lamp was dusty [Adv. to “dusty” so she cleaned it] and suddenly an elf popped out and said [DO “I will grant you three wishes.”]
Name: ____________________________ 
Ex. 6.2 - from The Wizard of Oz, by L. Frank Baum
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1. This adventure made the travelers more anxious than ever to get out of the forest, and they walked so fast [Adv. (result) to “so” that Dorothy became tired, and had to ride on the Lion’s back].

2. Dorothy at once ran back to the cottage and found the oil-can, and then she returned and asked, anxiously, [DO “Where are your joints?”]
3. [Adv. (time) to “have been” Whenever I’ve met a man] I’ve been awfully scared; but I just roared at him, and he has always run away as fast [Adv. (manner) to the previous “as” as he could go].

4. “I should certainly weep [Adv. (condition) to “weep” if you killed a poor deer], and then my jaws would rust again.”
5. It was a very wide ditch, and [Adv. (time) to “could see” when they crept up to the edge and looked into it] they could see [DO it was also very deep], and [DO there were many big, jagged rocks at the bottom].
6. They were all greatly pleased to see [DO how easily the Lion did it], and [Adv. (time) to “sprang” after the Scarecrow had got down from his back] the Lion sprang across the ditch again.

Name: ____________________________ 

Ex. 6.3 – From Vredenburg’s “Little Red Riding Hood”
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1. So the Wolf lifted the latch, and the door flew open; and without a word he jumped on to the bed and gobbled up the poor old lady.
2. The cottage stands under three great oak trees; and close by are some nut bushes, [Adj. by which you will at once know it].”
3. “[Adv. If I take my grandmother a fresh nosegay] she will be much pleased; and it is so very early [Adv. that I can get there in good time].”

4. On her grand-daughter’s birthday she presented her with a red silk hood; and [Adv. as it suited her very well,] she would never wear anything else; and so she was called Little Red Riding Hood.
5. Be there [Adv. before she gets up]; go quietly and carefully; and do not run, or you may fall and break the bottle, and then your grandmother will have nothing.

6. The grandmother lived far away in the wood, a long walk from the village, and [Adv. as Little Red Riding Hood came among the trees] she met a wolf; but she did not know [C what a wicked animal it was,] and so she was not at all frightened.

Name: ____________________________

Just for Fun

Ex. 6.4 From Kipling’s “How the Whale Got his Throat”
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But as soon [Adv. (comparison) to the previous “as” as the Mariner, [Adj. to Mariner” who was a man of infinite-resource-and-sagacity,] found himself truly inside the Whale’s warm, dark, inside cupboards,] he stumped and he jumped and he thumped and he bumped, and he pranced and he danced, and he banged and he clanged, and he hit and he bit, and he leaped and he creeped, and he prowled and he howled, and he hopped and he dropped, and he cried and he sighed, and he crawled and he bawled, and he stepped and he lepped, and he danced hornpipes [Adv. to “danced” where he shouldn’t], and the Whale felt most unhappy indeed.
Unit 7 – Distinguishing Finite Verbs from Verbals

What Is a Verbal?

In context, verbs function in one of two ways. Some verbs form sentences:

They have been working {for an hour}.

We call these verbs “finite.” Other verbs, however, function as nouns, adjectives or adverbs. These we call “verbals.” Note that like finite verbs, verbals can have subjects and complements:

Verbals as Subjects

Hurting someone (DO) is not good (PA).
To cross the cabin (DO) was scarcely possible (PA).
Verbals as Direct Objects

My friends couldn't stop laughing [V, DO] (at the joke).

They wanted to go [V, DO] (to the movie). 
They wanted Jim [Subj. of “to win”] to win [V, DO] the game (DO).

Verbals as Subject and Predicate Noun

Going (to the movies) is just wasting [V, PN] money (DO).
To think is to cause [V, PN] problems (DO) (for non-thinkers).

Verbals as Objects of Prepositions

George doesn’t do anything (DO) (except fish [V, OP]).

There is no fun (PN) (in washing [V, OP] dishes (DO)).
Verbals as Adjectives or Adverbs

This story is (about a girl) named [V, Adj. to “girl”] Sue.
Kevin went out to find [V, Adv. (purpose) to “went”] a newspaper (DO).
The zoo is a place (PN) to take [V, Adj. to “place”] care (DO) {of animals}.

	How to Distinguish Verbals from Finite Verbs
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	Salvador Dali

(1904 - 1989)

Crucifixion ('Hypercubic Body')

1954

Metropolitan Museum of Art, New York


There are three tests that you can use to distinguish finite verbs from verbals. You have already been using the first test:
1. The Noun Test

A verb that functions as a noun (a subject, a complement, or the object of a preposition) is not a finite verb. (Do not underline it twice.) 
This unit focuses on verbals that function as adjectives or adverbs. For these, you should use the “To” test and the sentence test. Instructional material is below.
* * * * * 

Directions for this unit:

1. Place parentheses ( ) around each prepositional phrase.

2. Underline every finite verb twice, its subject(s) once, and label complements: “PA,”  “PN,” “IO,” or “DO.”
3. Label every verbal “V,” its function, and its complement(s) by type. [Examples are given below.]
4. Put a vertical line after each main clause.

2. - The “To” Test

1. 
A finite verb phrase cannot begin with “to,” but a verb that looks like a verbal can be part of a finite verb phrase if the phrase starts with a helping verb:

Sam had to leave early.

 Sandra ought to go {to the game}.
2. 
Remember that some verbals that begin with “to” function as nouns:
(Among other things) they advised her [IO/S] to build (DO) a house (DO) (beside the roadside). |
“To build” is a verbal that functions as the direct object of “advised.” And “her” functions both as the indirect object of “advised” and as the subject of the verbal—she is the one who would built the house. “House” is the direct object of “to build.”

3. 
The “to” test is an easy way to identify verbals that function as adjectives or adverbs:

I went to claim [V Adv. to “went”] my bride (DO). |
“To claim” does not answer the question “Who, whom, or what?” after “went.” It answers the question “Why?” That makes it an adverb to “went.” I have written in the function of “to claim,” but for verbals that function as adjectives or adverbs, you can simply draw an arc from the verbal to the word it modifies. You can label the complements of verbals in the same way that you label those of finite verbs.

Robin showed them (IO) where (DO) to put [V Adj. to “where”] their horses (DO) |.
The verbal “to put” describes “where,” so it functions as an adjective.
Name: ____________________________
	Ex. 7.1 – The “To” Test 
from the Writing of 4th Graders
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	Before the Bath

1900

by

Arthur John Elsley
English, 1860 - 1952

The Athenaeum


1. This morning I woke and I couldn’t find anything to wear.
2. He is fun to play with.
3. I know [DO it may sound hard to believe,] but it’s true.
4. I forgot [DO it was my turn to talk] and I turned totally red.
5. My favorite thing in the whole world to do is to act.
6. Once there was a very lonely girl, [Adv. (result) to “very” so she went to find some one to play with].

7. Re-Ali smiled again and continued, [DO “I have come to grant you three wishes.”]
8. [Adv. to “tore” When it came time to open presents] he tore open his uncle’s gift first.
9. My second wish was to have a million dollars.

10. I didn’t want the bigger kids to pick on me [Adv. (result) to didn’t” so I tried not to make a fool of myself].
Name: ____________________________

Ex. 7.2 – The “To” Test from The Wind in the Willows
by Kenneth Grahame
[image: image108.emf]

1. There was plenty to talk about on those short winter days [Adj. to “days” when the animals found themselves round the fire].
2. The Rat would do almost anything to oblige him.

3. But meadow-sweet moved graciously to his place in the group, and the play was ready to begin.
4. They were just about to sit down.
5. [Adv. (time) to “were” When the edge of their hunger was somewhat dulled,] the Mole's eyes were able to wander off the table-cloth a little.

6. The Rat, [Adj. to “Rat” who had been looking up his friends and gossiping,] came to find him.
7. Anyhow, he was too tired to run any further, and could only snuggle down into the dry leaves.
8. He waited, expecting it to slacken pace or to swerve from him into a different course.
9. Those two poor devoted animals have been scheming and planning and contriving how to get your property back for you.
3. The Sentence Test
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	The last way to distinguish finite verbs from verbals is the sentence test. If you are not sure about whether or not to underline a verb twice:

1. Find the subject of that verb. 

2. Make a simple sentence using that subject and verb – without adding any words, and without changing the form or meaning of the verb. 

3. If the sentence is not an acceptable sentence, the verb is not finite. (Do not underline it twice.)


Name: ____________________________

	Ex. 7.3 – The Sentence Test 
from the Writing of 4th Graders
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	A Faithful Companion
(1891)

by 

Arthur John Elsley

The Athenaeum


1. But my dad might let us keep it [Adv. (condition) to “keep” if we’re good].
2. I was watching my brother and his friends play soccer.
3. [Adv. (time) to “takes” When my mom is in a good mood] she takes us shopping.
4. He heard me crying and he picked me up.
5. I have a mom named Martha.
6. My dad and mom helped me put together my present.
7. He goes all over the place asking for money for his company.
8. Sweating, I walked into the gym.

9. Being a cop could be a fun job.
10. And then a man saw him lying by the road.
11. I felt [Adv. (How?) to “felt” like I was a famous singer, standing on top of that stage, hearing the clapping and roar of the audience].
12. There was gold, silver, diamonds, and things never seen by living man.
13. Once upon a time there was a boy named Fred.
Name: ____________________________
Ex. 7.4 - From The Wind in the Willows, by Kenneth Grahame
[image: image109.emf]

1. They escorted the Toad to his door, put him inside it, and instructed his housekeeper to feed him, undress him, and put him to bed.
2. He rambled busily, along the hedgerows, across the copses, finding everywhere birds building, flowers budding, leaves thrusting.

3. “Let us start at once!”

4. Rounding a bend in the river, they came in sight of an old house of red brick, with well-kept lawns reaching down to the water’s edge.

5 It sounded far ahead of him, and made him hesitate and want to go back.

6 How black was his despair [Adv. (time) to “was” when he felt himself sinking again]!

7. You must let me rest here a while longer, and get my strength back.
8. Remembering [DO what he had been engaged upon], he reached down to the floor for his verses.
9. Come along and let’s look him up.
10. And now this snow makes everything look so very different.

Name: ____________________________

	Ex. 7.5 – Mixed Verbals 
from the Writing of 4th Graders
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	An Unfair Advantage

(1891)

by

Arthur John Elsley

The Athenaeum



1. We ended the season going to the championship.

2. He also wore a vest made of elaborate silk.

3. All [Adj. to “All” I could do] was stare.
4. I would have to eat doughnuts and drink coffee to stay awake, and I love eating doughnuts.
5. [Adv. (condition) to would be” If I ever have to help a fellow officer in a chase,] then my best strategy would be using a spike-strip, code named “stinger.”
6. I then went back out onto my porch soaking wet.
7. So she went to see [DO if someone had clamed it].
8. Getting only one good hit didn’t impress me.
9. The job [Adj. to “job” I would like to have] is making rides for kids.
Name: ____________________________
Ex. 7.6 - Mixed Verbals from The Golden Touch Told to Children
by Nathaniel Hawthorne and Illustrated by Patten Wilson

1. I should be glad to know.

2. It was not a great while [Adv. to “not” before he heard her coming along the passageway crying bitterly].
[image: image110.emf]

3 [Adv. to “might have” If one could live a thousand years,] he might have time to grow rich!

4. Raising his head, he looked the lustrous stranger in the face.
5. Her father ordered her to be called, and, seating himself at table, awaited the child’s coming, in order to begin his own breakfast.

6. On reaching the river’s brink he plunged headlong in, without waiting so much as to pull off his shoes.
7. “I wish everything [Adj. to “everything” that I touch] to be changed to gold!”

8. He lay in a very disconsolate mood, regretting the downfall of his hopes, and kept growing sadder and sadder.
Unit 8 – Adding Subordinate Clauses
Subordinate clauses can function in any way that a noun, adjective, or adverb can. Some examples:

As Nouns

Direct Object (DO): *You* Never forget [DO that only dead fish swim {with the stream}]. |
Subject and Predicate Noun (PN): [Subj. What (DO) you see] is [PN what (DO) you get]. |
Object of Preposition (OP): *You* Always look {at [OP what (DO) you have left]}. | *You* Never look {at [OP what (DO) you have lost]}. |
As Adjectives

{For every minute} [Adj. to “minute” you are angry (PA)] you lose sixty seconds (DO) {of happiness}. |
Only those [Adj. to “those” who dare to fail (DO) greatly] can ever achieve greatly. |
Spring is the time (PN) [Adj. to “time” when the swallows come]. |
As Adverbs

*You* Be ashamed (PA) to die [V Adv. to “ashamed”] [Adv. to “Be” until you have won some victory (DO) {for humanity}]. |
No bird soars too high, [Adv. to “too” if he soars {with his own wings}]. |
Directions for the exercises in this unit: 

1. Place parentheses ( ) around each prepositional phrase. 

2. Underline every finite verb twice, its subject once, and label complements. 

3. Label every verbal “V,” its function, and its complement by type.
4. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

5. Put a vertical line after each main clause. 

A Process for Identifying Subordinate Clauses

A few of the sentences in this section have subordinate clauses inside subordinate clauses. We’ll focus on these later; for now, the following should help you untangle them.

1. If a sentence has only one S/V/C pattern, put a vertical line after it and go on to the next sentence.

2. If a sentence has more than one clause: 
a. Check first to see if the sentence has two or more main clauses. If they are all main clauses all you need to do is to put vertical lines after each main clause.

b. Check for subordinate conjunctions. (See the list below.) They will often indicate where subordinate clauses begin. If you have put brackets around all the clauses introduced by subordinate conjunctions, and you still have more than one S/V/C pattern in the sentence, go on to “c”.

c. Start with the LAST S/V/C pattern and work backwards! For each clause: 

1. Find the last word in the clause. (Remember that a clause includes all the words that chunk to the words in the S/V/C pattern.)

2. Find the first word in the clause. (Start with the word before the subject and keep moving toward the front of the sentence until you find a word that does not chunk to that S/V/C pattern. 

3. Check to see if the clause answers a question about a word outside itself but within the sentence. (In other words, check to see if the clause functions as a noun, an adjective, or an adverb.) If it does, put brackets around it. If it does not, put a vertical line after it.
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	1. If a sentence has only one S/V/C pattern, put a vertical line after it and go on to the next sentence.

2. If a sentence has more than one S/V/C pattern:
A. Check for subordinate conjunctions.

B. Start with the last S/V/C pattern and work backwards.

	A List of Subordinating Conjunctions

The following words can function as subordinate conjunctions:
After, although, as, as if, because, before, for, if, less, once, since, so, when, where, while, that, what, who, how, why, which, unless, until, whenever, wherever, whatever, whoever, whichever, whether. 


Name: ____________________________ 

	L3.1.2 Sub Clauses Mixed

Ex. 8.1 – Subordinate Clauses from the Writing of Fourth Graders
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	First Reader

by

John George Brown

(1891)

The Athenaeum


1. The worst day I ever spent in my life was when I was six years old.

2. The worst day I had in my life was yesterday.
3. When we were in the car, it was raining, thundering, and lightning.
4. And whoever hit Foxie did not stop.
5. I want to tell you about the time when I hit my grand slam.

6. Everyday she stays home and watches my brother except when he goes to preschool.
7. As soon as I hit that note everybody stood up and started clapping to the beat. 

8. When Melinda held up your number, you would get in line and wait until it was your turn.

9. That’s why I want to be a paleontologist.
10. I wish that just for one second I could relive that day.

Name: ____________________________ 

Ex. 8.2 - Mixed Subordinate Clauses from Pinocchio
[image: image111.emf]

1. A storm had come on, and as the rain was coming down in torrents he went straight to the Fairy’s house and knocked at the door.

2. In token of my friendship and particular regard, I will leave you the choice of how you would like to be cooked.

3. Whilst they were holding this conversation in the dark, Pinocchio thought that he saw a light a long way off.

4. That is why I came to look for you here.

5. The poor dog, who was as hungry as a wolf, whined and wagged his tail.

6. I cannot say how it came about, but the fact is, that one fine day this piece of wood was lying in the shop of an old carpenter of the name of Master Antonio.

7. He used his feet, which were of the hardest wood, to such purpose that he kept his enemies at a respectful distance.

8. You have done me a great service, and in this world what is given is returned.
9. The Dog-fish, who had an excellent appetite, after he had swallowed me, swallowed the vessel.

Name: ____________________________ 

Ex. 8.3 - From The Queen of the Pirate Isle by Bret Harte
Illustrated by Kate Greenaway
[image: image112.emf]

1. The colour they most loved, and which was most familiar to them, was the dark red of the ground beneath their feet everywhere.

2. When the solemn rite was concluded, Step-and-Fetch-It paid his own courtesy with an extra squeeze of the curly head, and deposited her again in the truck. 

3. Polly was thinking about how she would care for her poor children.

4. The next thing she remembered was that she was apparently being carried along on some gliding object to the sound of rippling water. 

5. Perhaps I ought to explain that she had already known other experiences of a purely imaginative character.

6. That Polly’s personification of “The Proud Lady” disturbed her mother resulted in Polly’s abandoning it.

7. That the red dust may have often given a sanguinary tone to their fancies, I have every reason to believe.

8. Most of the characters that she assumed for days and sometimes weeks at a time were purely original in conception. 

9. Any change in the weather was as unexpected as it is in books.

Name: ____________________________ 

Ex. 8.4 – Mixed Subordinate Clauses from The Wizard of Oz
[image: image113.emf]

1. The Munchkins, who had been standing silently by, gave a loud shout and pointed to the corner of the house where the Wicked Witch had been lying.

2. What happened in the world before that time is all unknown to me.

3. When they saw the Witch of the East was dead the Munchkins sent a swift messenger to me, and I came at once.

4. Birds love the open country where there is plenty of sunshine.

5. No one will dare injure a person who has been kissed by the Witch of the North.
6. From what you say I am sure the great Oz will give me brains.

7. She took off her cap and balanced the point on the end of her nose, while she counted “one, two, three” in a solemn voice.

8. I am their friend, although I live in the land of the North.

9. “That’s why he went over so easily.” 

	Leonardo 
da Vinci’s 
(1452-1519) 
Study of 
proportions 
from Vitruvius’s 
De Architectura
	[image: image35.jpg]



	The Logic of Subordinate Clauses


Noun Clauses

KISS simplifies logic by combining two specific perspectives—the terms used by most traditional grammarians, and the concepts of the philosopher David Hume. 

Hume claimed that thinking is primarily a matter of perceiving things and then establishing logical relationships among them. For Hume, there are three main basic logical relationships. They are “identity,” “extension in time or space,” and “cause/effect.” Hume notes, however, a fourth possibility—the three basic relationships can be combined in one or they can be compared.

Since the primary function of nouns is to name things, we can consider noun clauses as fitting Hume’s category of identity. Obviously, nouns used as subjects identify what the meaningful subject of the clause is. In addition, of course, as with regular nouns, noun clauses that function as predicate nouns indicate an identity between the subject and the predicate noun: 

That book is [PN what she wanted]. |
The questions that noun clauses answer are typically “who?” “whom?” and “what?”. Thus the most common subordinate conjunctions associated with noun clauses are “that, “what,” “who,” and “whom” but other conjunctions can also begin noun clauses, even if they identify a time, a space, cause, or effect: 

Who knows [DO when they will arrive]? | 

[Subj. Where they will go] is still uncertain. | 

[DO Why they did it] no one knows. | 



Adjectival Clauses
The function of adjectives is to describe, so adjectival clauses, like most noun clauses, convey what Hume would probably have considered to be the logical relationship of identity. In 

The book [Adj. she wanted] is not {in the library}. |
the subordinate clause identifies which book is meant. The questions that adjectives answer are usually “which?” “what?” and “what kind of?”. The most common subordinate conjunctions used in adjectival clauses are “that,” “who,” “whom” and “which,” but do not rely on the conjunctions to determine which type of clause you are dealing with. Adjectival clauses that modify words that denote times or spaces can be introduced by a wide range of conjunctions: 

She remembered the time (DO) [Adj. to “time” when she[image: image36]was {in Pittsburgh}]. | 

The airport [Adj. to “airport” where they[image: image37]landed] is very small (PA). |
In other words, identify the type of clause by first determining how it functions in a sentence. Only then can you begin to explore its logical implications. 



Adverbial Clauses
From Hume’s perspective, adverbial clauses are definitely the most interesting. Whereas nouns and adjectives relate primarily to Hume’s first category (identity), adverbs primarily convey relationships of extension and cause/effect. 

Extension 

Adverbial clauses convey relationships between things in time and space. Note that the focus of these relationships is often reversible, that is, one can switch the clauses to put different ideas in the main clause S/V/C pattern. This is the pattern that everything chunks to, and thus the pattern that is the center of attention. 

In Time 

Consider the following sentence: 

The children were playing, | and their mother was fishing. |
The sentence establishes two facts, but it does not establish any relationship between them. It does not, for example, even state that the two actions were occurring at the same time. Compare it, for example, to the following: 

a) The children were playing [while their mother was fishing]. | 

b) Their mother was fishing, [while the children[image: image38]were playing]. |
The subordinating “while” in these two versions not only makes it clear that the two actions were occurring at the same time, it also changes the focus among the ideas. In the original compound sentence, the two main clauses were joined by “and” which joins equals, and thus the implication was that the two actions—and their actors, were equally important. A subordinate conjunction, however, subordinates the idea in its clause, and thereby puts more emphasis on what is in the main clause. Thus, in (a), the focus is primarily on the children, whereas in (b) the mother is the center of attention. 

Whereas the focus can be changed with “while” simply by shifting the conjunction from one clause to the other, in many cases the shift requires the use of a different subordinating conjunction: 

a) The children were playing [before their mother[image: image39]was fishing]. | 

b) Their mother was fishing. [after the children[image: image40]were playing]. |
Subordination and its effects of reversibility and focus, are important aspects of mature writing. As we grow older, we all teach ourselves how to use more subordinate clauses, but some people gain greater control than others. 

In Space 

Reversibility and focus (importance), discussed in relation to clauses of time, also apply to clauses of space: 

a) He was fishing. | An accident happened. | [equal focus]

b) He was fishing [where an accident[image: image41]happened]. | [Focus is on “He was fishing.”]

c.) [Where he[image: image42]was fishing], an accident[image: image43]happened.. | [Focus is on “an accident happened.”]

Cause / Effect 

Hume’s concept of cause and effect is much broader than what we normally consider today. It included, of course, the traditional concepts of clauses of cause, of result, and of purpose. But it also includes many of the other traditional subcategorizes of adverbial clauses.

Clauses of Cause 

Some subordinate clauses state the cause of the idea expressed in the main clause: 

Eddie went home [because his mother called[image: image44]him (DO)]. | 

[Since their regular teacher was sick (PA)], the class had a substitute (DO). | 

[As it was getting late (PA)], the game was stopped early. |
“Because,” “since,” and “as” are the most frequently used conjunctions, but note that “since” can also be used to denote time, and “as” is also used both for time and for clauses of comparison. 

“That” clauses are frequently used to modify adjectives and are clauses of cause. For example “I am happy that you won the game.” Often the conjunction is omitted: “I am happy you won the game.”

Clauses of Result (Effect) 

These state the result of the statement in the main S/V/C pattern. In most cases, the conjunction is “that,” but it is often preceded (and chunks to) either “so” or “such”: 

Sam was so tired (PA) [that he[image: image45]fell asleep in class]. | 

His teacher made such a fuss (DO) [that he woke up]. |
Clauses of Purpose 

As their name suggests, these express the purpose (intended result) of the statement in the main clause. The most commonly used conjunctions are “so that,” “so,” “in order that,” “that,” and “lest.” 

Nancy studied hard [so that she would get a good grade (DO)]. | 

Marty and Sue arrived early [so they could get a good seat (DO)]. | 

[In order that they might win], the team practiced every day. | 

[That they might win], the team practiced every day. | 

Mom made a list (DO), [lest Dad should forget the bread (DO) and milk (DO)]. |
Note that “lest” introduces a result that is to be avoided. 

Clauses of Manner 

Clauses of manner answer the question “How?” The typical conjunctions used are “as,” “as if,” “as though,” and “in that.” 

Terrell runs [as he walks – {with no apparent effort}]. | 

He looks [as if he has seen a ghost (DO)]. | 

(In court), Jim acted [as though he were (in church)]. | 

Gerald failed [in that he did not answer[image: image46]most (DO) {of the questions}]. |
Clauses of Condition 

Clauses of condition state a required condition for the statement in the main clause either to happen or to be believed. 

a) [If it[image: image47]rains], the picnic will be canceled. | 

b) They can drive (to New York), [so long as the roads don't freeze]. | 

c) [Unless he studies more], he won’t pass the test (DO). |
In (a), the “if” clause states a condition that would cause the picnic to be canceled. Similarly in (b), the “so long as” clause denotes a cause that would make the drive to New York dangerous. And in (c), the “unless” clause states a condition that, if true, is a cause for believing that he won’t pass the test. 

Clauses of Concession 

Clauses of concession are a logical negation of clauses of condition. In concession, one concedes (agrees) that the expected result of a conditional clause did not, or may not, happen. The most common conjunctions are “although,” “though,” “even though,” “while,” and “whereas.” 

a) [Although it rained], the picnic was not canceled. | 

b) They can drive {to New York} [even though the roads freeze]. |
If it rains, most people would expect a picnic to be canceled, but example (a) states that it was not. Similarly, in (b), frozen roads are dangerous for drivers, but this sentence says that in this case, one still can drive to New York on them.

Comparison (In Degree) 

The traditional category of adverbial clauses of degree fits Hume’s fourth category. Identity, extension in time or space, and causes and effects can all be compared. Grammatically, this is often expressed by a comparative adjective or adverbs such as “more,” “less,” or “as” followed by an adverbial clause that begins with “than” or “as.” “He is taller than she is” reflects a comparison of extension in space. “She is smarter than he is” reflects a comparison in degree of intelligence, a matter of identity. 

Sally is more friendly (PA) [than Bob[image: image48]is]. |

Bob is less friendly (PA) [than Sally[image: image49]is]. |
Note that in comparisons of degree the subordinate conjunction is usually “than,” spelled with an “a,” not an “e.” Misspelling of “than” suggests that a person is not thinking about the logic behind what he or she is writing. When the things being compared are considered to be equal, the conjunction is usually “as,” and the clause chunks to a preceding “as” in the sentence: 

A Chevy is as good (PA) [as a Ford is]. |
Some prescriptive grammarians still object to the use of “like” as a subordinate conjunction, as in “No one sings like she does.” But in view of the multiple meanings of “as” (comparison, time, and cause), “like” may be clearer in meaning since, as a subordinate conjunction, it is only used for comparison.

Directions for the exercises in this lesson: 

1. Analyze the sentences for the constructions that you have learned thus far.

2. Above the bracket for each subordinate clause write the type of the logical connection between it and what it modifies. Begin by determining the type of the subordinate clause (noun, adjective, or adverb). Then use the following: 

For Noun Clauses—“ID” (for “Identity”) plus their function, for example, “ID, DO”

For Adjectival Clauses—ID” plus the word that the clause modifies 

For Adverbial Clauses—Use the capital letters for one of the following plus the word that the clause modifies.

	Time
	Result
	CONDition

	Space
	Purpose
	CONCession

	Cause
	Manner
	CAMParison


Name: ____________________________ 

Ex. 8.5 From Summerly’s “Little Red Riding Hood”

[image: image114.emf]

1. The wolf, when he left her, darted through the forest until he reached the house of the grandmother.

2. Her grandmother, who was old, had herself made for her a little red hood.
3. The little red hood always looked so bright and smart among the green trees, that it could always be seen a long way off.
4. “Granny, if she is at home, will tell you to pull the latch, and the door will open.”

5. The air was filled with the fragrance of the wild thyme as it crunched beneath her tread.
6. “Her parents were very fond of her because she was generally so very good and obedient.

7. He looked as if he would eat her up.
8. “I don’t think he can be so very savage, for he did not touch me before you came up.”
9. Grandmother taught her how to sing, so that she might join in the music in the Church.
The Logic of Adverbial Clauses
Name: ____________________________ 
	Ex. 8.6 – From the Writing
 of Fourth Graders
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	Portrait of a Boy

Albert Anker
Date unknown
Image from
The Athenaeum


Directions for this exercise: 

1. Analyze the sentences for the constructions that you have learned thus far.

2. Above the bracket for each subordinate clause write the type of the logical connection between it and what it modifies. Begin by determining the logic of the adverbial clause. Then use the capital letters for one of the following plus the word that the clause modifies.

	Time
	Result
	CONDition

	Space
	Purpose
	CONCession

	Cause
	Manner
	COMParison


1. Then I get cold so I go upstairs.

2. As soon as we were done, he sent everyone to trampoline.

3. This time I will hold your bike so you can get your balance.

4. I had to stand because there were too many people on the metro.
5. I went where a couple of my friends were playing water basketball.
6. “It seems a lot higher up here than it did down there!”
7. I am very glad and proud I tried something new.

8. Daddy was laughing as hard as he could.

9. Even though Lucky couldn’t read, I made words on the side of the maze out of blocks with letters on them.
10. I actually ate mustard, and it was so good I ate the rest of the can.
	The Focus and Logic
of Subordinate Clauses
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	Dante Gabriel 
Rossetti's 
(1828-1882) 
A Sea Spell 
1877 


The previous exercise is about the logic of subordinate clauses. This exercise extends that by adding the question of focus. In grammar there is an MIMC principle (Main Idea in Main Clause) that is especially important in the logic of subordinate clauses. The KISS Psycholinguistic Model of How the Human Brain Processes Language strongly suggests that with sentences we chunk words into phrases and phrases into clauses until almost every word in every sentence chunks to the S/V/C pattern in a main clause. Because every word connects to a main clause pattern, that main clause is probably also the main focal point. The following examples show some logical connections and how that focal point can be changed. 

The rocks had fallen from the mountain top. | They were halfway down the mountainside. |
[Adv. Because the rocks had fallen from the mountain top,] they were halfway down the mountainside. | cause, focus on “they were”
The rocks had fallen from the mountain top [Adv. such that they were halfway down the mountainside]. | manner or result, focus on “had fallen”
[Adv. After the rocks had fallen from the mountain top,] they were halfway down the mountainside. | time, focus on “they were”
The rocks, [Adj. which had fallen from the mountain top,] were halfway down the mountainside. | identity (describes the rocks), focus on “rocks were”
The rocks, [Adj. which were halfway down the mountainside,] had fallen from the mountain top. | identity (describes the rocks), focus on “had fallen”
	Ex. 8.7 - Adapted from Introductory Lessons in English Grammar (#26a)
For Use in Intermediate Grades by Wm. H. Maxwell, M.A.
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Directions for this exercise:

1. For this one you need to use separate paper. Use subordinating conjunctions to combine the sentences in each of the five sets in two or more different ways. You can use a conjunction more than once, but you need to use at least two different conjunctions. 
2. Use the following to label the function of the subordinate clauses: 

For Adjectival Clauses—ID” plus the word that the clause modifies 

For Adverbial Clauses—Use the capital letters for one of the following plus the word that the clause modifies.

	Time
	Result
	CONDition

	Space
	Purpose
	CONCession

	Cause
	Manner
	CAMParison


3. After each sentence, write the type of the logical connection the finite verb phrase that gets the focus, as in the examples.
1. You can not expect to succeed. You spend your time in idleness. 

2. The snail won the race. He traveled very slowly. 

3. The prize may be hard to gain. We shall make the effort to win it. 

4. The earth was known to be a sphere. Men have sailed around it. 

5. He was not a gentleman. He had the appearance of being a gentleman.
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	 “So” and “For” as Conjunctions

In KISS grammar, “so” and “for” may be explained as either coordinating or subordinating conjunctions.


Consider the following sentence from “Aladdin and the Wonderful Lamp.”
Beneath this stone lies a treasure which is to be yours, | 
and no one else may touch it, [so you must do exactly as I tell you]. |
We can explain the “so” as a subordinating conjunction that introduces an adverbial clause of result. Some writers, however, would write the same words as: 

Beneath this stone lies a treasure which is to be yours, | 
and no one else may touch it. | So you must do exactly as I tell you. |
In KISS, we consider a “So” as a coordinating conjunction if it begins a new sentence. This also applies to any “so” or “for” that appears after a punctuation mark that signals the end of a main clause—a semicolon, colon, or dash.
The following sentence is from Beatrix Potter’s The Tale of Peter Rabbit. 

Peter was most dreadfully frightened; | he rushed
 all over the garden, [for he had forgotten the way back to the gate]. |
Here the “for” means “because,” and thus we can easily consider the “for” clause as subordinate. Here again, however, some writers would split the sentence into two: 
Peter was most dreadfully frightened; | he rushed all over the garden. | 
For he had forgotten the way back to the gate. |
Thus, within the KISS Approach, we consider this “For” as a coordinating conjunction.

Directions: 

1. Place parentheses ( ) around each prepositional phrase.
2. Underline verbs twice, their subjects once, and label complements (“PA”,” PN,” “IO,” or “DO”). 

3. Label verbals “V” and their complements by type.

4. Place brackets [ ] around each subordinate clause. Above the opening bracket, label the function of noun clauses. From clauses that function as adjectives or adverbs, draw an arrow from the opening bracket to the word that the clause modifies. 

5. Place a vertical line after each main clause. 

Name: ____________________________ 

	“So” and “For” as Conjunctions 

Ex. 8.8 - Based on “Little Thumbkins' Good Deed” 

From FRIENDLY FAIRIES 

Written & Illustrated by Johnny Gruelle, 1919
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1. Any time it rains you can come back to my nest and crawl beneath my wing and keep warm and dry. For you are tiny and do not take up much room! 

2. “I can’t go to sleep!” Thumbkins said, so he hopped out of his warm little bed and lit his tiny lantern. 

3. Thumbkins kept very quiet, for the baby meadow-larks were sleepy little fellows, and before he knew it Thumbkins was sound asleep himself, with an arm around one of the baby birds.

4. So Thumbkins ran to the woods where he knew the mushrooms grew, and breaking off the largest one he could find he carried it to where Mamma Meadow-Lark sat sleeping upon her nest, and planted it so the raindrops rolled off the round roof and did not touch her at all. 

5. Thumbkins knew it had stopped raining for he could no longer hear the rain drops pattering upon Mamma Meadow-Lark’s back. So now he climbed out of the nest and looked about.

Name: ____________________________ 

Ex. 8.9 - From Heidi by Johanna Spyri
[image: image115.png]


1. “I can easily send the goatherd.” So they decided that Peter should take the message.

2. “We must soon start, Clara, for the sun is already low.”

3. Heidi was sorely in need of some clothes, so Clara had given her some.

4. “It is a two hours’ walk, and I shall not let her go; for the wind often howls so that it chokes me if I venture out.

5. When she climbed into her high bed, she found her old beloved straw hat hidden under her cover. So Sebastian had saved it for her!

6. Miss Rottenmeier makes me take cod-liver oil and says that I am ill. So I must swallow my yawns, for I hate the oil.

7. She saw that the butler seemed angry, so she reassured him by saying that she did not mean any harm.

8. His face became sad. Before his eyes had risen bygone times. For that was the way he used to care for his poor wounded captain, whom he had found in Sicily after a violent battle.
9. “Grandfather has told me not to let you fall down the rocks, so we can’t go!”

Subordinate Clauses as Interjections

[image: image116.emf]

Theoretically, almost any construction might function as an interjection, or, in other words, be “thrown into” another sentence. Beyond the simple interjections, however, the construction that most often functions as an interjection is the clause.

When clauses are used as interjections, they are usually set off either by dashes or parentheses, but some writers use commas. KISS Grammar explains these inserted clauses as interjections: 

That island [Inj. — wherever it is — ] is a tropical paradise (PN). |
He had worked too hard [Inj. (No one knew how hard.)]
 to win [V Adv. to “had worked”] the game (DO). |
As for commas, the following example is from “A Lady from Redhorse” by Ambrose Bierce:

My cheeks were {like two coals}, | 
my whole face was flaming and, [Inj. I think,] steaming. |
Directions for exercises in this unit: 

1. Put parentheses ( ) around each prepositional phrase.

2. Underline subjects once, finite verbs twice, and label complements.

3. Label every verbal “V,” its function, and its complement by type.

4. Place brackets around each subordinate clause. If the clause functions as a noun, label its function above the opening bracket. If it functions as an adjective or adverb, draw an arrow from the opening bracket to the word that the clause modifies. If it functions as an interjection, label it “Inj.”

5. Put a vertical line at the end of every main clause. 

Name: ____________________________ 

Ex. 8.10 - From The Golden Touch Told to Children
by Nathaniel Hawthorne and Illustrated by Patten Wilson

1. To this dismal hole—for it was little better than a dungeon—Midas betook himself whenever he wanted to be particularly happy.

2. He lifted the door-latch (it was brass only a moment ago, but golden when his fingers quitted it), and emerged into the garden.

[image: image117.emf]

3. When Midas heard her sobs, he determined to put little Marygold into better spirits by an agreeable surprise; so, leaning across the table, he touched his daughter’s bowl (which was a China one, with pretty figures all around it), and transmuted it to gleaming gold. 

4. You will easily believe that Midas lost no time in snatching up a great earthen pitcher (but, alas me! it was no longer earthen after he touched it), and hastened to the river-side.

5. The first thing he did, as you need hardly be told, was to sprinkle it by handfuls over the golden figure of little Marygold.

Direct Object? or Interjection?
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	Consider the clauses in the following sentences:
It was, I think, a big mistake.
Mr. McGregor was going, he said, to kill a rabbit.
“Well,” she said, “we shall see.”
“The thing is this,” said Merrylegs.


As you saw in the preceding exercise, clauses can function as interjections. If we look at the way our brains process language, our psycholinguistic model suggests that our brains can interpret some clauses as interjections: 

It was, [Inj I think,] a big mistake (PN). | 

Mr. McGregor was going, [Inj he said,] to kill a rabbit (DO). | 

“Well,” [Inj] [Inj she said,] “we shall see.” | 

“The thing is this (PN),” [Inj said Merrylegs.] |
Name: ____________________________ 

Ex. 8.11 - From The Golden Touch Told to Children 
by Nathaniel Hawthorne and Illustrated by Patten Wilson

1. “It would be quite too dear,” thought Midas.

2. “Well, Midas,” observed his visitor, “I see that you have at length hit upon something that will satisfy you.”

3. “It is only this,” replied Midas.

[image: image118.emf]

4. “Be it as you wish, then,” replied the stranger, waving his hand in token of farewell.

5. “I don’t quite see,” thought he to himself, “how I am to get any breakfast!”

6. “I am very miserable,” said he.

7. “Ah, dear child,” groaned Midas, dolefully, “I don’t know what is to become of your poor father!”

8. How many days, think you, would he survive a continuance of this rich fare?

9. Your own heart, I perceive, has not been entirely changed from flesh to gold.

Just for Fun
Name: ____________________________ 

Ex. 8.12 - Tongue Twisters (#1)

[image: image119.emf]

1. Cows graze in groves on grass which grows in grooves in groves. 

2. Big Billy, who had a big belly, was also a big bully.

3. Shy Shelly says she shall sew sheets. 

4. Who washed Washington’s white woolen underwear when Washington’s washer woman went west? 

5. While we were walking, we were watching window washers wash Washington’s windows with warm washing water.

[image: image120.emf]

Peter Piper
Peter Piper picked a peck of pickled peppers. 

Did Peter Piper pick a peck of pickled peppers?
If Peter Piper picked a peck of pickled peppers, 
Where’s the peck of pickled peppers Peter Piper picked?

Unit 9 – Nouns Used as Adverbs, Direct Address, and Interjections
Nouns Used as Adverbs 

Nouns often function as adverbs to answer questions such as: “When?” “How long?” “How far?” “How much?” “Where?”
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Peter is six months old. 
Tuesday, the cat was in the garden. 
Peter stopped five feet from her. 
It happened a week ago. 
Peter ran home. 
He was ill five weeks. 
The watering can cost five dollars. 
The fish are worth twenty dollars.
Direct Address

[image: image122.emf]

Nouns sometimes function to get the attention of someone to whom a person wants to speak. This function is called “Direct Address” because the speaker is directly addressing the person. Note that the name of the person is usually set off by a comma or commas.

Peter, where are you going? 

Dear Flopsy, you can have the basket. 

Mommy, can I stay home? 

No, Mopsy, you have to go. 

Can you tell me, children, that you will be good?
Continues on the next page.

Simple Interjections
“Interjection” comes from the Latin words for “throw” (“ject”) and “among” (“inter”). An interjection is thus a word or construction that is “thrown among” the words in a sentence. Unlike all the other words, interjections DO NOT chunk to the rest of the sentence. Instead, they usually indicate an attitude or feeling about the entire sentence.
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In speech, short interjections are common: 

Golly, Peter looks sick! 
Uhm, do you think supper is ready? 
Ah, it’s a beautiful day! 
Ouch! That hurt. 
Whew, that was close. 
Well, I thought I was right. 
Alas, all is lost. 
Gee, I forgot!
Interjections such as those above are not considered proper in formal writing, but the following, which consist of prepositional phrases, are common to both writing and speech: 

In fact, Peter was lucky. 
He was, in my opinion, brave. 
Of course Freddie won.
“In fact” here simply emphasizes the writer’s belief that the sentence is factual, whereas “in my opinion” suggests that the sentence may not be. “Of course” suggests that the statement is obviously true. But sometimes it is not, so think twice before you agree with what is being said.

Directions for exercises in this unit: 

1. Put parentheses ( ) around each prepositional phrase.

2. Underline subjects once, finite verbs twice, and label complements.

3. Label every verbal “V,” its function, and its complement by type.

4. Place brackets around each subordinate clause. If the clause functions as a noun, label its function above the opening bracket. If it functions as an adjective or adverb, draw an arrow from the opening bracket to the word that the clause modifies. If it functions as an interjection, label it “Inj.”

5. Put a vertical line at the end of every main clause. 

6. Label Nouns Used as Adverbs (NuA), Direct Address (DirA), and Interjections (Inj).

Name: ____________________________

Ex. 9.1 - Tom Swifties
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1. “I brush my teeth several times a day,” said Tom implacably. 

2. “Boy, that’s an ugly hippopotamus!” said Tom hypocritically. 

3. “Your Honour, you’re crazy!” said Tom judgmentally. 

4. “Oops! There goes my hat!” said Tom off the top of his head. 

5. “Hey, you’re on my foot!” said Tom standoffishly. 

6. “I punched him in the stomach three times,” said Tom triumphantly. 

7. “I visit my parents every Sunday,” said Tom weakly. 

8. “Phew! I’ve just finished learning all Shakespeare’s works,” said Tom willfully. 

9. “Stop, horse! Stop!” cried Tom woefully. 

10. “Okay, you can switch on the electric chair now,” said Tom conceitedly. 

Name: ____________________________

Ex. 9.2- From The Wind in the Willows, by Kenneth Grahame
[image: image125.emf]

1. “Here, you two youngsters, be off home to your mother,” said the Badger kindly.
2. “I like your clothes awfully, old chap,” he remarked.
3. “O, all right,” said the good-natured Rat.

4. “I’m going to get a black velvet smoking-suit myself some day, as soon as I can afford it.”
5. “He’s been in hospital three times,” put in the Mole.
6. “I’m going to make an animal of you, my boy!”

7. O my, how cold the water was, and O, how very wet it felt!

8. You’re getting on fairly well, though you splash a good bit still.

9. They were all in a great state of alarm along River Bank when I arrived this morning.

10. “Let’s sit quiet a bit, Toady!” said the Rat, throwing himself into an easy chair.

11. O, Mole, I am afraid!”

Unit 10 Embedded Subordinate Clauses
	Embedded Clauses 
within Clauses
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	Diego Velazquez's 
The Lower Half of 
Las Meninas 
1656 
Museo del Prado, 
Madrid


“Embedding” simply means putting one construction “in the bed” of another. Thus, for example, a subordinate clause is embedded in a main clause. When a subordinate clause is embedded within a subordinate clause, in KISS we call it a “Level Two” embedding; if a clause is embedded in that level two embedding, we call it a “Level Three,” etc. The embedding of one clause within another is probably limited by the ability of readers (and writers) to process sentences in short-term memory. Professionals rarely go beyond a level three embedding, as in the following sentence from Henry James’ “Daisy Miller”: 

There are, indeed, many hotels (PN), [[L1] Adv. (cause) for the entertainment {of tourists} is the business (PN) {of the place}, [[L2] Adj. to “place” which, [[L3] Inj as many travelers will remember], is seated {upon the edge} {of a remarkably blue lake}—a lake [[L3]Adj. to “lake” that it behooves every tourist to visit [V]]]]. |
In this sentence, the “as” and “that” clauses (level 3) are embedded in the “which” clause (level 2), and the “which” clause is embedded in the “for” clause (level 1) that is embedded in the main clause.
Another example of the chunking of embedded subordinate clauses:
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Untangling Embedded Clauses

If a sentence has more than one S/V/C pattern: 

A. Start with the last S/V/C pattern and work backwards.

B. Check for subordinate conjunctions.

Consider the following sentence, from Nathaniel Hawthorne’s The Golden Touch Told to Children. First, indentify all the prepositional phrases:
Midas, meanwhile, had poured out a cup (of coffee), and, (as a matter) {of course), the coffee-pot, whatever metal it may have been when he took it up, was gold when he set it down.
Next underline subjects, verbs, and label complements. There are five patterns:

Midas, meanwhile, had poured out a cup (DO) (of coffee), and, (as a matter) {of course), the coffee-pot, whatever metal (PN) it may have been when he took it (DO) up, was gold (PN) when he set it (DO) down.
The last pattern has a subordinating conjunction in front of it, so it has to be a subordinate clause— [when he set it (DO) down.] What does it chunk to? It chunks to the “was gold,” so it is adverbial. Next is a bit tricky—what is the subject of that “was gold”? It is the “coffee-pot, so this clause jumps over two S/V patterns, and both of them are introduced by a subordinate conjunction. Looking back from “coffee-pot,” we get to the coordinating conjunction “and.” That means that the “and” is the start of a main clause.

Midas, meanwhile, had poured out a cup (DO) (of coffee), | and, (as a matter) {of course), the coffee-pot, [Adj. to “coffee-pot” whatever metal (PN) it may have been [Adv. to “may have been” when he took it (DO) up]], was gold (PN) [Adv. to “was” when he set it (DO) down.] |
(Continues on the next page)

We are left with the “whatever” and “when” clauses. Working backwards, the “when he took it” clause chunks to “may have been,” so it is embedded in the “whatever” clause. The “whatever” clause describes the “coffee-pot, so all we have left to do is to put a vertical line at the end of the sentence.

This example has more embedding than most of the sentences that you will see. When you meet heavy embedding, consider it to be a puzzle in which you have to find which words chunk to the others. It may take you some practice because clauses can be embedded in different ways, but the important thing is to begin by identifying prepositional phrases and S/V/C patterns first. The number of S/V/C patterns will tell you how many clauses are in a sentence.
Directions for the exercises in this unit:
1. Work sentence by sentence, finishing one sentence at a time.
2. Place parentheses ( ) around each prepositional phrase. 

3. Underline every finite verb twice, its subject once, and label any complements. 
4. Label every verbal “V,” its function, and its complement by type.
5. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

6. Put a vertical line after each main clause. 

Name: ____________________________ 
	Embedded Subordinate Clauses

Ex. 10.1 -from the Writing
 of Fourth Graders
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	Girl with Homework

1909

Albert Anker

The Athenaeum


1. He said that this would be the last time until tomorrow that we would try.

2. I had a feeling they would ask if I wanted to dive off the diving board.

3. We told her, “We asked you when you were half asleep in a good dream.”

4. I was scared about swimming because I thought I was going to go all the way down in the pool.

5. The door was closed and locked so no robbers could break into my house while I was at gymnastics. 

6. I just wish that they were not Fungus!, I thought to myself. 

7. I knew if I just tried harder, I would get it. 

8. “I guess they aren’t as bad as they look,” I told Jane.

9. I was putting the bacon in the microwave when my sister asked Alice and me how high she should put the eggs on.

10. I also remembered I had goggles so I would not get water in my eyes, so I started to kick and push with my arms and legs. 



Write two sentences that include an embedded subordinate clause.
Name: ____________________________ 
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	Ex. 10.2 -Embedded Subordinate Clauses from Heidi 

by Johanna Spyri


1. Deta shook hands with her companion and stood still while Barbara approached the tiny, dark-brown mountain hut, which lay in a hollow a few steps away from the path. 

2. I prophesy that you will learn it in a very short time, as a great many other children do that are like you and not like Peter. 

3. The people in the village called to her now more than they had on her way up, because they all were wondering where she had left the child. 

4. Clara was looking forward to this visit, and told Heidi so much about her dear grandmama that Heidi also began to call her by that name, to Miss Rottenmeier’s disapproval, who thought that the child was not entitled to this intimacy. 

5. “I can bring the kittens to your house, if you tell me where you live,” said Heidi’s new friend, while he caressed the old cat, who had lived with him many years. 

6. Autumn and winter had passed, and Heidi knew that the time was coming when Peter would go up the Alp with his goats, where the flowers were glistening in the sunshine and the mountains were all afire.

Name: ____________________________ 

Ex. 10.3–Embedded Clauses from The Wizard of Oz, by L. Frank Baum 
[image: image126.emf]

1. During the year I stood there I had time to think that the greatest loss I had known was the loss of my heart.

2. Towards evening they came to a great forest, where the trees grew so big and close together that their branches met over the road of yellow brick.

3. They left the cottage and walked through the trees until they found a little spring of clear water, where Dorothy drank and bathed and ate her breakfast.

4. Dorothy looked at him in amazement, and so did the Scarecrow, while Toto barked sharply and made a snap at the tin legs, which hurt his teeth.

5. At first she had wondered if she would be dashed to pieces when the house fell again.

6. So the Tin Woodman shouldered his axe and they all passed through the forest until they came to the road that was paved with yellow brick.
Name: ____________________________ 
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	Just for Fun

Ex. 10.4 - From “The Beginning of the Armadilloes”

by Rudyard Kipling

From Just So Stories 
Illustration by

Joseph M. Gleeson and Paul Bransom


[This passage presents the words of the Tortoise, who is purposefully trying to confuse the Painted Jaguar.]

“Well, suppose you say that I said that she said something quite different, I don’t see that it makes any difference; because if she said what you said I said she said, it’s just the same as if I said what she said she said. On the other hand, if you think she said that you were to uncoil me with a scoop, instead of pawing me into drops with a shell, I can’t help that, can I?”
Unit 11 – Adding Delayed Subjects
	The Starry Night 
1889 
Vincent van Gogh 
(1853-1890)
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	Delayed Subjects


The delayed subject is a modification of the basic sentence pattern in which the subject position is filled by a meaningless “it” and the meaningful subject is delayed until later in the sentence. The most common constructions found in delayed subjects are the infinitive or subordinate clause. “Subordinate” means less important, so the words in the subordinate clause are less important that those in the main clause.
Infinitives as Delayed Subjects:
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Image courtesy of Shelagh Manton (in Australia).

Clearly this sentence means “To live and to learn is good.” Sometimes an infinitive that functions as a delayed subject is introduced by “for.” From Alice in Wonderland:
“It seemed quite dull (PA) and stupid (PA) (for life)
to go [V Inf. DelSubj] on (in the common way).”

To go on in the common way for life seemed quite dull and stupid.
Directions for the exercises in this unit:

1. Place parentheses ( ) around each prepositional phrase in the following sentences. 

2. Underline every finite verb twice, its subject once, and label any complements. 
3. Label every verbal “V,” its function, and its complement by type.
4. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. Label Delayed Subjects “DS.”
5. Put a vertical line after each main clause. 
6. Optional: On separate paper, rewrite the sentences by eliminating the delayed subject.
Name: ____________________________

Ex. 11.1 - Infinitives as Delayed Subjects from Heidi 

by Johanna Spyri
1. But grandfather, sometimes I felt as if I could not bear it any longer to be [image: image127.emf]

away from you!
2. It won’t take long to learn. 

3. It is difficult to understand him. 

4. It is impossible to instill any knowledge into this being. 

5. It is hard to tell who is the happiest of the group.
6. It was awfully hard for Heidi to stop crying when she had once begun. 

7. She told him that it had not been her intention to leave Heidi with him long. 

8. The boy thought it was a more useful occupation to look for hazel-rods than to learn to read, for he always needed the rods. 

9. I cannot say how hard it is for me to refuse Clara this trip. 

10. “It is safer to have a chair for her, if she should come.”
Subordinate Clauses as Delayed Subjects:
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This means “That it appears inevitable in retrospect is the mark of a good action.” 

Other constructions or even just nouns may act as delayed subjects: 

Gerund: It was a pleasure working [V Ger DS] with you.

Working with you was a pleasure.
Noun: It was fortunate, the trip he took. 

The trip he took was fortunate. 
Noun Absolute: It was foolish, people of their age trying to climb a mountain.

People of their age trying to climb a mountain was foolish.
Delayed Sentences

Delayed Sentences are closely related to clauses as delayed subjects. In some cases a construction could be explained as either. Note that all of the following can be written as—Bob was playing baseball in his back yard. 

It was Bob [Del S who was playing baseball in his back yard,] 

It is playing baseball [Del S that Bob is doing in his back yard.] 

It was baseball [Del S that Bob was playing in his back yard.] 

It is in his back yard [Del S that Bob is playing baseball.]
In a delayed sentence, sometimes an adverb is pulled out of the main clause and replaced by “it”—Soon it was found that the class went to the wrong museum.
That the class went to the wrong museum was soon found.

There appear to be two reasons for the delayed construction. One is focus—the importance given to the ideas. A second reason is probably that English speakers don’t like long subjects, so long subjects are delayed. Which version of a sentence should be used depends on the context in which the sentence appears.

Name: ____________________________
Ex. 11.2 - Delayed Subjects and Sentences from Heidi
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1. It was very hard on him when Clara robbed him of Heidi, who is and was his greatest treasure.
2. Soon it was resolved that everybody should visit the grandmother.

3. “It is atrocious what I have to bear with this child,” exclaimed Miss Rottenmeier. 

4. It was a gang of thieves, who, after intimidating the people, would surely rob his house by and by.
5. It was too bad that all this treat did not give Peter the usual satisfaction. 

6. It has so happened that what you have done has been the greatest good for her.
7. It was then that Peter noticed the rolling-chair standing near the hut.

8. It seems to me I have really done enough for the child.
9. Often people remarked how lucky it was that Heidi had left him.

10. When it was near sunset, the doctor rose to start on his way down.
Name: ____________________________

Ex. 11.13 – Mixed from The Golden Touch Told to Children
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by Nathaniel Hawthorne and Illustrated by Patten Wilson
1. It struck Midas as rather inconvenient that, with all his wealth, he could never again be rich enough to own a pair of serviceable spectacles.

2. But it was not worth while to vex himself about a trifle.

3. It had been a favourite phrase of Midas, whenever he felt particularly fond of the child, to say that she was worth her weight in gold.

4. It was far more probable that he came to do Midas a favour.

5. It would have been unreasonable to suspect him of intending any mischief.

6. It was rather an extravagant style of splendour, in a king of his simple habits, to breakfast off a service of gold.

7. It was positively marvellous to see how the foliage turned yellow behind him, as if the autumn had been there, and nowhere else.

8. It seemed to Midas that this bright yellow sunbeam was reflected in rather a singular way on the white covering of the bed.

9. Her father did not think it to be necessary to tell his beloved child how very foolish he had been.

10. It was here that he kept his wealth.
Unit 12 -Ellipsis & Parallel Constructions
	Peek-A-Boo! 
by 
Sophie Anderson 
(French, 1823-1903)
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	Prozeugma: 
Ellipsis in S/V/C Patterns


“Prozeugma” is a rhetorical (stylistic) name for the ellipsis of verbs in a series of clauses. The first clause establishes a pattern, and the ellipsed verbs are understood because they appear in the first pattern: 

My brother likes vanilla ice cream; my sister, chocolate.
As in the example, when finite verbs are ellipsed, their slot is usually, but not always, filled with a comma. It is possible, however, for all the verbs in a sentence to be ellipsed. Consider the following sentence by William Blake. 

The bird a nest, the spider a web, man friendship.
The intent in a sentence such as this appears to be to force the reader to think about the relationship—are the missing verbs “builds,” “weaves,” and “makes”?
Sometimes two (or more) slots can be ellipsed:
To find a friend one must close one eye—to keep him, two. 

—Norman Douglas

In this case, the subject and finite verb have been ellipsed after the dash, since they are all identical to the words in these slots before the dash.

Directions for this exercise:
1. Analyze the sentences for everything you have been doing so far.

2. Write in any ellipsed words

Name: ____________________________

Ex. 12.1 - From Stories of Robin Hood Told to the Children
by Henrietta Elizabeth Marshall
1. His house was burned to the ground and all his money stolen. 

2. Everything was arranged and the day fixed. 

3. It seemed as if the sun had forgotten to shine and the birds to sing.
[image: image130.emf]

4. Her face was sad, her eyes cast down.
5. At dinner the Sheriff sat at one end of the table and the old butcher at the other. 

6. Closer and closer grew the trees; narrower and narrower the pathways. 

7. The snow lay thick on the ground, the roads were almost impassable and the cold terrible. 

8. Many brave deeds were done, many terrible battles fought, but still the heathen kept possession. 
9. His men sometimes hit the white, sometimes the red, but never got so far away from the middle of the target as the black or yellow.


Writing Exercise
Using these sentences as models, write a sentence with an ellipsed finite verb.

Semi-Reduced Clauses

	Consider the difference between the following three sentences: 

When they were going home, they saw a beautiful new car.

When going home, they saw a beautiful new car.
Going home, they saw a beautiful new car.
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Although they all mean the same thing, the second version is shorter. The writer reduced its length by deleting two unnecessary words—the “they” and the “were” that are the subject and part of the finite verb phrase in the subordinate clause. These words are understood because the subordinate clause chunks to the main clause, and readers will thus know that the subject of the subordinate clause is the same as that of the main clause.

These clauses are called “semi-reduced” because they can usually be further reduced by deleting the subordinate conjunction: 

When going home, they saw a beautiful new car.

Going home, they saw a beautiful new car.

When the subordinate clause is reduced in this way, the construction is a verbal called a “gerundive.” (You do not have to remember “gerundive.”

If the subordinate conjunction can also function as a preposition, you probably have a verbal as the object of that preposition:

After playing baseball, they went to a nice restaurant.

After they played baseball, they went to a nice restaurant.

Having playing baseball, they went to a nice restaurant.

In some cases, the entire subject and verb can be deleted, as in the following sentence from Sherwood Anderson’s “The Egg”: 

Grotesques are born out of eggs as out of people.

If we analyze this sentence, we can see the ellipsed subject and verb: 

Grotesques are born (P) {out of eggs} [as *they are born* {out of people}] | 

Continues on the next page.
Directions for this exercise:

Do this exercise on separate paper. You will be given several sentences, each of which includes a semi-reduced sentence. On your paper, give the number of the sentence and give two versions of each sentence. As shown below, label the first as “SC” and the second “V.” Don’t rewrite the whole sentences. Just write enough to show what you would changed.
Even while humming his careless, childish song, he thought of his father’s brave old gates and felt glad of their strength. 

SC: Even while *he was* humming his careless, childish song
Verbal: Even humming his careless, childish song,
After joining a small detachment of the racers, and sailing past every one of them, she halted beside Gretel.

SC: After *she joined* a small detachment of the racers, and *sailed* past

Verbal: The original is a verbal in a prepositional phrase, but it could be changed to another—“Having joined . . . and sailed
Ex. 12.2 - Semi-Reduced Clauses from Hans Brinker 

1. Soon the little maid, while braiding her own golden tresses, fairly danced around her mother in an ecstasy of admiration. 
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2. When crossing the Y, whom should he see skating toward him but the great Dr. Boekman.

3. While skating along at full speed, they heard the cars from Amsterdam coming close behind them. 

4. When grown strong and large, Hans had insisted upon doing all such drudgery in her place. 

5. Hilda, after handing the money to the electrified Hans, glided swiftly away to rejoin her companions. 

6. Soon afterward, while passing a cobbler’s shop, Ben exclaimed: “Hollo! Lambert, here is the name of one of your greatest men over a cobbler’s stall!” 

7. “Carl is right,” replied Peter, who though conversing with Jacob, had overheard their dispute. 

8. Although not having as much intelligence as a little child, he was yet strong of arm and very hearty. 

9. He certainly, like many other foreigners, changed his ways very much after landing upon our shores.

	The Death  
of Socrates 
(detail) 
1787 
by 
Jacques Louis 
David 
(1748-1825)
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	Ellipsed Verbals (Infinitives)


Consider the following sentences: 

1.) They wanted Sam to win the game.

2.) They elected Sarah president. 

3.) Mary held the door open.

The typical explanation of the first is “Sam” as the subject of the infinitive “to win,” and “game” as its direct object. The infinitive phrase is then considered as the direct object of “wanted.” 
1.) They wanted Sam [S] to win [V DO] the game (DO). |
The second sentence means the same as “They elected Sarah *to be* president,” but the “to be” has been ellipsed. Thus we can say that “Sarah” is the subject, and “president” the predicate noun of the ellipsed infinitive “to be.” Just as in sentence # 1, the infinitive phrase is a direct object, in this case, of “elected.” 
2.) They elected Sarah [S] *to be* [V DO] president (PN). |
The same applies to sentence three:

3.) Mary held the door [S] *to be* [V DO] open (PA).” |
Directions for this exercise:

1. Do everything you have done for previous exercises (except labeling regular adjectives and adverbs).

2. Mark ellipsed verbals as I’ve done above—Write in *to be* and label it “V DO.” Put an “S” above its subject, and label the complements as you have been doing for finite verbs.

Name: ____________________________
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Ex. 12.3 - Ellipsis in Some Verbals from Heidi
1. “What was my wealth to me when I could not cure my child and make her happy!”

2. “You have made him angry!” said Heidi with a furious look.
3. “Your bed must be near the stove, to keep you warm,” said the old man.

4. Heidi and the doctor had wandered about the pasture till the gentleman had found it time to go

5. Overhanging rocks on one side made it dangerous, so that the grandfather was wise to warn Peter.

6. It always made Peter unhappy when Heidi did not come along.
7. What was her amazement when she saw the grandmother more pleased with the shawl, which would keep her warm in winter.

8. It made him very cross that he was not even able to get near her.

9. They left the door only partly open, for too much light might drive the ghost away.

10. When Brigida went out, she found the old man busy with putting a new beam along the wall.

11. I wonder how you can keep the child warm in winter.
Parallel Constructions
Some sentences use the same grammatical construction to state similar and equally important ideas. The following examples are from Kenneth Grahame’s The Wind in the Willows.

Finite Verbs

The Mole waggled his toes from sheer happiness, spread his chest with a sigh of full contentment, and leant back blissfully into the soft cushions. |
Main Clauses with Similar Subjects and Verbs

Alas! they should have thought, | they ought to have been more prudent (PA), | they should have remembered to stop the motor-car somehow. |
Subordinate Clauses

The ducks say, [DO “Why can’t fellows be allowed to do [V DO] [DO what they like] [Adv. to “to do” when they like] and [Adv. to “to do” as they like]].” |
Directions for exercises 12.3 and 12.4:

1. Place parentheses around each prepositional phrase. 

2. Underline every subject once, every verb twice, and label complements. 

3. Put a “V” over any verbals. If they function as adjectives or adverbs, draw an arc from the verbal to the word it modifies.

4. Put brackets [ ] around every subordinate clause and use arrows or labels to indicate their function. 

5. Put a vertical line at the end of every main clause. 

6. In a few sentences, describe the parallel constructions. 

Name: ____________________________
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	Ex. 12.4 - From “The Butterfly That Stamped”
 by Rudyard Kipling

Picture by Joseph M. Gleeson


Suleiman-bin-Daoud was wise. He understood what the beasts said, what the birds said, what the fishes said, and what the insects said. He understood what the rocks said deep under the earth when they bowed in towards each other and groaned; and he understood what the trees said when they rustled in the middle of the morning. He understood everything, from the bishop on the bench to the hyssop on the wall. 
Name: ____________________________

Ex. 12.5 - From ‘Princess Goldenhair”

in My Book of Favorite Fairy Tales
by Edric Vredenburg; Illustrated by Jennie Harbour
Note the semicolon after “water.”
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Inside the grotto there is a deep pit into which you must descend. It is full of toads, scorpions, and serpents. At the bottom of this pit there is a little cave where flows the fountain of beauty and health. Positively I must possess the water; all who wash in it, if they are beautiful, continue so always, if they are ugly they become beautiful; if they are young they remain young, if they are old they regain their youth.
Stylistics

Unit 13 - Main-clause Boundary Errors

Using Colons and Semicolons
The use of colons and semicolons is complex, but within sentences they are often used to join two main clauses, sometimes followed by “and,” or “but.” This use often adds logical connections. The following is how they do so. “Amplification” (same) means that the second main clause gives more detail about what is said in the first main clause. “Contrast” (different) means that the second main clause is in some way different than the first. My notes are examples of how you should explain the logic.

Amplification - Colon: This new wife had two daughters of her own, that she brought home with her: they were fair in face but foul at heart.
The colon introduces details about the “two daughters”.
Amplification – Semicolon: And Curdken went on telling the king what had happened upon the meadow where the geese fed; and how his hat was blown away, and he was forced to run after it, and leave his flock. 

The semicolon adds “what” happened” to “where” to “what had happened.”
Contrast – Colon: “Fine clothes,” said the first: “Pearls and diamonds,” said the second. 

The colon separates what the first said and what the second said.
Contrast - Semicolon: Then they went out all day long to their work, seeking for gold and silver in the mountains; and Snow-White remained at home.

The semicolon separates what the dwarfs did from what Snow-White did.
Directions for this exercise:

1. Analyze the sentences for everything you learned thus far.

2. On the line after each sentence write “A” for amplification or “C” for contrast. Then give an explanation like the ones above. If the sentence has two such marks, use two lines, with the first mark explained on the first line.
Name: ____________________________
Ex. 13.1 Colons and Semicolons from My Book of Favorite Fairy Tales
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by Edric Vredenburg

1. But Snow-White grew more and more beautiful; and when she was seven years old, she was as bright as the day, and fairer than the queen herself. 
_____________________________________________________________
2. And it looked so pretty that she took it up and put it into her hair to try it; but the moment it touched her head the poison was so powerful that she fell down senseless. 
_____________________________________________________________
3. Thus they danced till a late hour of the night, and then she wanted to go home: and the king’s son said, “I shall go and take care of you to your home;” for he wanted to see where the beautiful maid lived. 
_____________________________________________________________

_____________________________________________________________

4. Just as he had made room to get his head through, a new misfortune befell him: a hungry wolf passed by and swallowed Thumbling at a single gulp, and ran away.

_____________________________________________________________

Semicolons to Form Groups:

Semicolons are often used to group related main clauses together. In the following example, a semicolon followed by “and” groups the things that Snow-White saw when she entered the dwarfs’ home:

On the table was spread a white cloth, and there were seven little plates with seven little loaves and seven little glasses with wine in them; and knives and forks laid in order, and by the wall stood seven little beds.

You could also find examples with a semicolon in front of “but” and “or.” The groups vary widely: they may be a related series of what a person did, of what someone said and what someone else replied; or a group of examples for the first main clause.

Both semicolons and colons are used by themselves. The following is what the wicked queen tells Snow White:
At any rate take this pretty apple; I will make you a present of it.

Name: ____________________________
Ex. 13.2 –A Study of Semi-Colons from “Cinderalla”
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From My Book of Favorite Fairy Tales, by Edric Vredenburg

Directions: Someone stole “; and” from five places in this passage. Simply put a little vertical line in each place from which it was stolen and number the places from one to five.
1. 
Then first came two white doves flying in at the kitchen window next came two turtle-doves after them all the little birds under heaven came chirping and fluttering in, and flew down into the ashes the little doves stooped their heads down and set to work, pick, pick, pick then the others began to pick, pick, pick picked out all the good grain and put it in a dish, and left the ashes.
Directions: A semicolon followed by “but,” and one followed by “and” were lost from sentence two. Just write them in above where they belong and put a little arrow from them to the place they belong in the sentence. 

2.
The king’s son soon came up to her, and took her by the hand and danced with her and no one else he never left her hand when any one else came to ask her to dance, he said, “This lady is dancing with me.”
	Fixing Fragments
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	Vincent van Gogh’s

(1853-1890)

Self-Portrait at Saint-Rémy

1890, oil on canvas

Musée de l'Impressionnisme at Paris


A “fragment” is a part of something, and in the jargon of grammar the term refers to a part of a main clause that is punctuated as if it were a complete main clause. (Some fragments are very effective tools in writing, but we cannot explore them now.) Consider the following example: 

They left on Tuesday. The third day of the week.

The period after “Tuesday” tells readers to dump to Long-Term-Memory. Readers will then read “day” as the subject of a new main clause. But there is no verb for it, so readers become confused. The problem is easily resolved by attaching the fragment to the main clause before or after it with a comma: 

They left on Tuesday, the third day of the week.

Another common broken piece is the subordinate clause:

When they were eating their supper on Thanksgiving. They had a surprise visitor.

Remember that with the exception of interjections, every word in every sentence chunks to a main clause S/V/C pattern. Here again the reader is confused because there is no such pattern in the fragment. The easiest way to fix them is to connect the subordinate clause to the main one with a comma:

When they were eating their supper on Thanksgiving, they had a surprise visitor.

Name: ____________________________

Ex. 13.3 – Fixing Fragments in Students’ Writing
Directions for the exercise: 

1. Fix the fragments by crossing out words and changing capitalization and punctuation. (Your teacher may want you to rewrite the corrected version on separate paper.)

2. Analyze your corrected version for all the things you have learned so far.

1. There is a TV in that room. A couch, and a chair.
2. We jumped on my trampoline. And played my Nintendo sixty-four.
3. After I was done I threw my plate away. And went out side. And rode my bicycle, played basketball, rode skooters, roller bladed.
4. When she came to a lamp buried in the ground. She thought “someone might be looking for it.”

5. One time when I was staying at the water hotel at Mertle Beach in South Carolina.

6. Then when we put some butter in the pot and then put the pancakes in the pot one by one.
7. As I came up out of the water. I had a proud smile on my face.

8. When I tried the pizza, it was good. But kinda messy too.
9. It was the best day of my life. So far at least.
10. As soon as we were done he sent everyone to trampoline. Everyone with the exception of me.
Comma-splices and Run-ons
Punctuation marks are like road signs—they give a reader signals about how written words chunk to each other. We are not just talking about table manners—as I thought when I was in high school. Our psycholinguistic model suggests that readers dump the contents of STM at the end of main clauses —and it is the writer’s job to give the readers a signal to do so. If the signal is not there, the reader may become confused, and the reading process crashes. Your instructor, for example, may have to refocus on the sentence in STM. As a result, your ideas may get pushed out of your teacher’s STM. 

A comma-splice occurs when main clauses are joined with just a comma. Note that “splice” means “to join.” Commas alone can be used to join very short main clauses, but splices often hide the quality of your thought: 

I wished for a house of candy, | the walls were chocolate, | the chimney was made from Mike and Ikes, | and the outside lights were dots on candy canes. |
The clauses in the example are short, and the last two are joined by “and.” But the first clause is different than the last three. The first makes a general statement about the last three. If you did the first two exercises in this unit, you saw that this distinction can be made with a colon or a dash:

I wished for a house of candy (: or — ) | the walls were chocolate, | the chimney was made from Mike and Ikes, | and the outside lights were dots on candy canes. |
Use punctuation to show the quality of your thinking.

Run-ons can cause a similar problem. In a run-on, two main clauses are set next to each other with no punctuation to separate them. As a result, readers attempt to chunk words in the second main clause to the main S/V/C pattern in the first one. But, as the psycholinguistic model suggests, that does not work. As a result, run-ons often confuse readers:

I want to tell you about the time when I hit my grand slam I like softball a lot.

The missing punctuation after “slam” suggests that you are not smart enough to understand the basics of punctuation. I don’t believe that you’re not smart; I believe that you can learn it but no one has brought it to your attention!

Name: ____________________________

Ex. 13.4 – Fixing Comma Splices and Run-ons in Students’ Writing

Directions: 

1. Analyze the sentences for everything that you have learned so far.

2. On the line after each sentence write “CS” for comma-splice or “RO” for run-on. Then fix the punctuation.

1. The girl wished for new clothes and a new house a few days later she whished for ten thousand dollars. __________
2. The night before the play I was so nervous I hadn’t memorized all my lines. __________
3. The bases were loaded, and I was up to bat, if I get out the game is over. __________
4. My dad is tall, my mom is short. __________
5. When I was in 2nd grade we made puppets then we had a puppet show. __________
6. The curtains opened and in a whisper I said, “1, 2, 3” then we began to sing. __________
7. Now I'll tell you about my room, it is white and has blue carpet. __________
8. We have a shower in our bathroom, my sister is always in the shower when I want to get in it. __________
Name: ____________________________
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	Ex. 13.5 - A Study in Punctuation
from Heidi by Johanna Spyri

Directions: Goats will eat anything, and they ate the capital letters

and punctuation in the following passage. Please fix it. 


when deta saw the little party of climbers she cried out shrilly heidi what have you done what a sight you are where are your dresses and your shawl are the new shoes gone that i just bought for you and the new stockings that i made myself where are they all heidi 

the child quietly pointed down and said there 

the aunt followed the direction of her finger and descried a little heap with a small red dot in the middle which she recognized as the shawl 

unlucky child deta said excitedly what does all this mean why have you taken your things all off 

because i do not need them said the child not seeming in the least repentant of her deed 

how can you be so stupid heidi have you lost your senses the aunt went on in a tone of mingled vexation and reproach who do you think will go way down there to fetch those things up again it is half-an-hours walk please peter, run down and get them do not stand and stare at me as if you were glued to the spot
Unit 14 – The Subjunctive, Passives, and Tenses of Verbs

What Is the Subjective Mood?

The main reason for knowing about subjunctive verbs is that they can be mistaken for a problem in subject verb agreement—it looks like a singular subject and a plural verb, or a plural subject and a singular verb:

Were he a giant, I should not fear him.

“He were a giant” would be an error in subject/verb agreement. 
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The second reason for knowing about subjunctives is that they express a statement, not as a fact, but as something thought of. “Were he a giant” means that the speaker does not know if he is a giant—he might be, or may not. Subjunctives appear only in adverbial subordinate clauses of condition. 

Directions for this exercise: 

1. Analyze the sentences for everything you have learned thus far.

2. On the line after each sentence, briefly explain how the subjunctive affects the meaning. 

Subjunctives are formed in three ways. The following are some examples of formation and how they affect meaning.

1. Some of those clauses begin with subordinating conjunctions.

[Unless the day be fine], I shall remain at home. 
If the day is nice, I might go out.

[If wishes were horses], beggars might ride. 
Wishes are not horse, so beggars can’t ride.

Though he fail, he should try again. 
Try, try again.

2. Some subjunctives put the verb before the subject: 
Were I he, I should go. 
I’m not he, so I might go.

Be he wise or ignorant, he has made a mistake. 
He has made a mistake—“wise” or “ignorant” is not relevant.

3. Others put the subject after the first part of a verb consisting of two or more words:
Should it rain, I shall not come. 
If it rains, I will not come.

Had he done the homework, he probably wouldn’t have failed the test.
He didn’t do the homework, so he failed the test.

Adapted from Introductory Lessons in English Grammar for Use in Intermediate Grades, by Wm. H. Maxwell
Name: ____________________________
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Ex. 14.1 - From Introductory Lessons in English Grammar, by Wm. Maxwell

1. If he be a good swimmer, he may reach the shore.

___________________________________________________________

2. Unless he die, he will certainly return to his home.

___________________________________________________________

3. We should start at once, lest we be late for the train.

___________________________________________________________

4. Whether he be poor or rich, he shall be punished for his crime.

___________________________________________________________

5. Be he guilty or innocent, he deserves our pity.

___________________________________________________________

6. 1. Were he my own brother, I should not excuse his fault.

___________________________________________________________

7. Unless the farmer sow, he must not expect to reap. 

___________________________________________________________

8. Had you come earlier, you could have seen him.

___________________________________________________________

	Identifying Active and Passive Voice
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	The Persian Sibyl 
by Michelangelo 
Cappella Sistina, Vatican 
1508-12 


	


Let’s start with two sentences that illustrate the difference between active and passive voice: 

1.) The Huns destroyed the town. (Active Voice)

2.) The town was destroyed. (Passive Voice)

The best way of looking at the difference is to consider what they mean. In the active voice (#1), the subject of the verb performs the action named by the verb, i.e., the subject is “active.” The Huns acted to destroy the town. In passive voice, the subject of the verb is acted upon, i.e., is “passive,” and thus “receives” the action of the verb. The town did not do anything. Somebody else destroyed it.
Another way of looking at the difference is to consider the form of the verb. Passive voice is formed by using “helping verbs” plus the “past participle.” Consider the following examples: 

Active: The police suspect him of being an accomplice. 

Passive: He is suspected of being an accomplice. 

Active: No one invited them.

Passive: They weren’t invited. 

Note that the “helping verb” is often some form of the verb “to be”—“is,” “are,” “was,” “were,” “will be,” “has been,” “have been,” etc. Most past participles are regular in form, ending in “-ed.” Many, however, end in “-en”—“Seen,” “driven,” “frozen,” “written,” “eaten.” And then there are those that are irregular—“”told,” “cut,” “put.” In determining what is and what is not in passive voice, you should look at both the meaning and the form.
As you learn the distinction between active and passive voice, consider the appropriateness of each. Active voice shows who or what is responsible for the action named in the verb. Passive voice hides this information, but in some cases, such as the description of a procedure, who does it is not important. Sentences in passive voice can indicate the performer of the action in a prepositional phrase with “by” or “with”—“Sasha was run over by an elephant.”
Directions: 

1. Put parentheses ( ) around each prepositional phrase.

2. Underline subjects once, finite verbs twice, and label complements.

3. Label verbals “V” and their complements by type.

4. Place brackets around each subordinate clause. And indicate their functions.

5. Put a vertical line at the end of every main clause. 

6. Put a “P” above each passive verb. 
Name: ____________________________

Ex. 14.2 - Passive Voice from “The King with the Touch of Gold”
Retold by Blanche Winder
[image: image138.emf]

1. Some of the treasures in his palace were made of pure gold, and he was never tired of looking at them.

2. Midas was delighted, for some of his own distant relations were Satyrs.

3. But King Midas was only too happy when, on reaching home, he found that the spell was removed.
4. The barber was so worried by the knowledge that he felt quite sure he would, one day, let it out.

5. The tables could be spread with delicious food and wine.

6. The spell that Bacchus had laid on Midas could never be destroyed, so instead of remaining with the King, it passed into the river itself!

7. King Midas was quite cured of his miserliness, but he seemed to be born to trouble.

8. His eyes were fixed upon the pretty brown bark and green leaves.  Behold! to his joy the sticky gold was all washed from his mouth and the sparkling fragments from his wet hair.
Rewriting Passive Verbs as Active & Active as Passive

Ex. 14.3 - Based on The Queen of the Pirate Isle, by Bret Harte
Illustrated by Kate Greenaway
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A. Directions: The following sentences are in passive voice. On separate paper rewrite them in active. 

Example: 

Passive: The boy was hit by a truck. 

Active: A truck hit the boy.

1. The dark passage was illuminated by candles. 

2. At the mouth of the other tunnels they were greeted by men as if they were carrying tidings of great joy.

3. Part of her existence had been passed as a Beggar Child.

4. Patsey was at once enrolled and the banana eaten. 

5. It could only be discovered by a person who could not possibly know that he or she had discovered it.
B. Directions: The following sentences are in active voice. On separate paper rewrite them in passive. 

1. The entire band of Red Rovers accompanied them.

2. Patsey’s father worked this “diggings.”

3. The faces of the men below paled in terror. 

4. The others repeated his extraordinary bow with more or less exaggeration to the point of one humourist losing his balance! 

5. Then they saw the extended figure detach what looked like a small black rope from its shoulders and throw it to the girl.
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	The Tense of Verbs: What Is It? 

Past
Present
Future



“Tense” is not difficult to understand. It means the forms of verbs that refer to time. 

Verbs in “past tense” show what happened in the past: 

Sheila read a book. 
Sheila was reading a book. 
Sheila has been reading a book. 
Sheila had been reading a book.
Verbs in “present tense” show was usually happens, or what is happening now: 

Bob reads books. 
Bob is reading a book.
Verbs in “future tense” show what will happen in the future: 

They will read a book. 
They will be reading a book. 
They will have been reading a book.
This is what teachers (and other people) mean when they talk about grammatical “tense.”
Directions: 

1. Place parentheses (around each prepositional phrase).

2. Underline every finite verb twice, every subject once, and label complements.

3. Label every verbal “V,” its function, and its complement by type.

4. Put brackets around each subordinate clause and label its function. Put a vertical line after each main clause.

5. Label each interjection (“Inj”), each noun used as an adverb (“NuA”), and each example of direct address (“DirA”).

5. On the line after each sentence, write the tense of the verbs in it (past, present, or future).
Name: ____________________________
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	Ex. 14.4 - Identifying Tenses from “Cinderella”

in My Book of Favorite Fairy Tales
by Edric Vredenburg; Illustrated by Jennie Harbour


1. This lady is dancing with me. _____________
2. What will you have? _____________
3. It was now a sorry time for the poor little girl. _____________
4. Girl, you have no clothes and cannot dance. _____________
5. Besides that, the sisters plagued her in all sorts of ways and laughed at her. _____________
6. We are going to dance at the king’s feast. _____________
7. What does the good-for-nothing thing want in the parlour? _____________
8. Cinderella had there taken off her beautiful clothes, and laid them beneath the tree. _____________
9. And the snow spread a beautiful white covering over the grave. _____________
10. You will not want to go on foot. _____________
Unit 15 - Statistical Stylistics
Interesting statistical research has been done on how sentences grow as writers get older, and two of the fundamental aspects of style are a writer’s average number of words per main clause and the average number of subordinate clauses per main clause. 
The KISS Psycholinguistic Model suggests that readers (and writers) chunk the words in main clauses into one big chunk, and, at the end of the main clause, dump that big chunk into long-term memory, thereby clearing short-term memory for the next main clause. This mental processing creates a rhythm to any text, a rhythm that any and every reader naturally perceives: 

1, 2, 3, 4, 5 words, dump; 
1, 2, 3, 4, 5, 6, 7 words, dump;
1, 2, 3, 4, 5, words, dump;
1, 2, 3, 4, 5, 6, 7, 8 words, dump.
or, for example: 

1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11 words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12,words, dump;
1, 2, 3, 4, 5, 6, 7, 8, 9, 10, 11, 12, 13, 14, 15 words, dump; 
1, 2, 3, 4, 5, 6, 7, 8, 9 words, dump.

If you think about it, the preceding is probably obvious. You have most likely read some texts in which the sentences seemed to be short and “choppy”; and you have probably read other texts in which the sentences have seemed to be too long—and almost unreadable. Your own norm, the average length with which you yourself are comfortable is probably somewhere between the two extremes. 

The exercise in this lesson will give you a chance to see how your writing compares to the statistics. You need to keep in mind two important things:
1. This is not a horse-race. Longer is not always better. In general, you want your writing to be close to the average. If your main clauses are too long, they will be harder for your readers to process. If they are too short, they will sound childish. 

2. Analyzing one sample will give you only a glimpse of your overall style. The topic and your previous knowledge of the topic affect your style in writing about it.
Calculating Words per Main Clause 

Count the number of words in the first 250 words in your sample. If you did not end a sentence at the 250th word, count on to the end of that sentence. Analyze those 250 + words of your sample. Don’t forget that you need to delete titles, paragraph numbers, and anything else that is not part of the basic text. You now know the total number of words in your sample. 

Since there will be one vertical line for every main clause, to find the number of main clauses, count the vertical lines. To find the number of subordinate clauses count the number of opening brackets “[.” From there, the directions in the exercise will tell you how to do the math. I hope you feel that you have learned something important and that you enjoyed at least a part of it.

--Dr. V

Name: ____________________________
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	Alphonse Mucha's

1860-1939

Poetry
	Ex. 15.1 – Analyzing My Own Writing


Your teacher will tell you which of your paper you should analyze. 

Directions: 

1. Place parentheses ( ) around each prepositional phrase. 

2. Underline every finite verb twice, its subject once, and label any complements.
3. Label verbals, their function, and their complements by type.

4. Place brackets [ ] around each subordinate clause. Indicate the function of the clause by drawing an arrow from the opening bracket of adjectival and adverbial clauses to the word that each modifies. Label the function of noun clauses (DO, OP, etc.) above the opening bracket. 

5. Put a vertical line after each main clause. 

6. Use this to calculate the words per main clause and the number of subordinate clauses per main clause:

1. # of words counted __________

2. # of main clauses __________

3. # of subordinate clauses __________

4. # of words per main clause (# 1/ #2) __________

5. # of subordinate clauses per main clause (# 3/ #2) __________

I hope you feel that you learned important things in working with KISS, and that you have enjoyed at least most of it.







